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School of Sport and Education 
 
 

WELCOME TO THE BRUNEL UNIVERSITY PARTNERSHIP 

 
On behalf of the Brunel University Primary Partnership, I would like to thank you for 
your valued involvement on the PGCert Primary Education. 
 
All Initial Teacher Training (ITT) awards are now taught in partnership between 
Universities (or colleges) and schools. At Brunel, our primary partnerships date back to 
the mid 1980s, so we have been able to evolve effective ways of integrating University 
and school-based work and procedures with members of the Primary Partnership 
Management Group (PPMG). 
 
Our 2007 OfSTED inspection rated the Primary Education course as óoutstandingô and 
we give huge credit to all members of the Partnership for supporting us to achieve such 
high standards over the years. The Brunel Primary Partnership takes pride in the wide 
range of experiences of staff at all levels- it is with such expertise that we are able to 
ensure that our trainees leave the University with excellent training experiences. 
 
As Subject Leader for Education, I hope you find your training and learning experiences 
both enjoyable and rewarding.  
 
I would like to thank you for choosing Brunel University for Initial Teacher Training and 
wish you every success in your role. 
 
Mike Watts 
Subject Leader for Education 
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WELCOME FROM THE COURSE LEADER 
 
 
At Brunel we believe in the strength of our Partnership model of training where schools 
and Initial Teacher Trainers work together to provide the best training possible. Our 
motto is óTop Trainers, Training Top Traineesô. We aim to provide a quality training 
programme and have high expectations of all our trainees. 
 
Although we clearly aim for all of our trainees to meet the standards for QTS, we 
believe that well rounded trainees will not just be assessment driven but get involved in 
the many exciting aspects of primary school life. We would like to think of our trainees 
as innovative and conscientious professionals who take their professional roles 
seriously. 
 
We are always welcome to new ideas from schools and encourage school based staff 
to feedback on aspects of the course which they feel they can contribute towards. 
Where schools are leading innovative and exciting projects, we are always keen to 
hear from them so that we can celebrate the work of Partnership schools within 
University based sessions and on our information screen within the education building. 
 
If you are a senior member of staff within school, you may wish to join our Primary 
Partnership Management Group (PPMG) so that you can contribute and share your 
expertise at termly meetings.  
 
The course leader can be contacted on: jacqueline.hebron@brunel.ac.uk 
 
I look forward to working with you. 
 
Jacqueline T. Hebron 
Primary PGCert Course Leader 
 
 

mailto:jacqueline.hebron@brunel.ac.uk
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PARTNERSHIP MODEL OF TRAINING 
 
The one year Primary PGCert Course is taught as a partnership between University 
and schools.  The following information outlines how we work together to support and 
develop our trainees to the highest possible standard. 
 
University Based Training 
Whilst trainees are based at the University, they are engaged in developing the 
academic and theoretical aspects of teaching and learning. The óInvestigating 
Professional Practiceô strand of the course provides a broad overview of key issues in 
teaching and learning.  
 
Trainees are also engaged in collaborative learning activities as an integral part of 
various modules with their fellow Trainees. There is a huge emphasis on collaborative 
learning within the teaching of ICT. These collaborative experiences allow trainees to 
develop their confidence in presenting to an audience and developing innovative 
practical techniques for the classroom.  
 
University based training provides taught input on developing subject knowledge in the 
core subjects and regular subject knowledge audits ensure that trainees are aware of 
their future training needs. 
 
Members of the Partnership also play a key role in University based teaching as they 
form part of the teaching team and provide valuable up to date input in key areas of 
primary training.  
 
Members of the Primary Partnership Management Group (PPMG) have an awareness 
of the course and are invited in on action groups to comment on the content of various 
elements of the course as and when required. 
 
School Based Training 
Whilst trainees are based in schools, their training needs are predominantly supported 
by the school based mentor. The link tutor oversees the training process during his/ her 
visits and is the first point of contact with the University. The link tutor can be contacted 
via e-mail or phone if a training matter needs to be discussed. Trainees are also able to 
contact their personal tutors for additional support/ advice where appropriate. 
 
The fast pace of the one year course means that trainees will not receive extensive 
practical training in all areas of the curriculum, within the University. They will require 
clear support in planning, preparation, school based assessment systems and so on 
from their class teachers. They will have been introduced to these themes in University 
lectures. The óWeekly Training Task Scheduleò outlines a range of tasks that the 
trainees need to complete and this ensures that the trainees are developing their skills 
in a wide range of areas. 
Initial Teacher Training (ITT), like primary schooling, is closely monitored, both by the 
Training and Development Agency for Schools (TDA) and by OfSTED.  Trainees are 
required to meet the Professional Standards for Qualified Teacher Status (TDA, 2007).  
School experiences obviously form a central part of Traineesô progression towards 
meeting the Standards, and school-based mentors therefore play an essential role in 
developing Traineesô competence. 
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Trainees are required to demonstrate evidence in the different aspects of these 
Standards and therefore it is important that they are reviewed regularly to ensure that 
training opportunities allow them to develop skills in the different areas. 
 
 
THE PRIMARY PARTNERSHIP WEBSITE 
 
The Primary Partnership Website can be easily accessed on: 
www.brunel.ac.uk/about/acad/sse/schpart 
This site provides a useful link to: 
 

 The Partnership 
 Mentor / link tutor training sessions 
 Important dates 
 Professional development 
 Electronic copies of all key paperwork 

 
If there is anything else you would like to see on this site please contact 
jacqueline.hebron@brunel.ac.uk. 
 
 
MENTOR AND LINK TUTOR TRAINING 
 
Training is based at the University and in schools. Attendance at these sessions is a 
requirement of the Partnership agreement and enables members of the Partnership to 
be kept informed and up to date of all training processes.  This is also a useful forum 
for trainers to share and discuss common issues together. 
 
Differentiated training will be provided by University based mentors (level 1 and level 2 
training). This training will be delivered to both link tutors and school based mentors. It 
will ensure that those of you who are new to the partnership receive more detailed input 
about your role and the related paperwork.  
 
Those of you who are more experienced can further develop your expertise with other 
experienced mentors. This training will provide an overview to the following key areas: 
 

 The standards for QTS (2007) 
This session will outline the standards and how to interpret these within the 
context of the primary classroom. It will develop an understanding of how to 
support your trainee in meeting these standards. 

 
 Assessment of Trainees (at the end of their placement) 

This session will include input on related assessment paperwork for the end of 
the placement. It will explain how trainees are assessed at the final visit and the 
necessary evidence needed to support these judgements. 

 
 Moderation of Assessment  

This session will ensure that trainees have been assessed fairly across the 
partnership schools and ensures that all those involved in the assessment 
process are clear of University based systems. 
 

http://www.brunel.ac.uk/about/acad/sse/schpart
mailto:jacqueline.hebron@brunel.ac.uk
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NB: we do have a moderation process whereby senior members of staff 
assess link tutors conducting the final assessment. This observation of 
link tutors is aimed at ensuring all assessment judgements are conducted 
in line with University procedures. 

 
As well as University based training, our link tutors will support class teachers by 
providing in school training where needed. This will ensure that the individual needs of 
the school are met. This training can involve a one to one approach or a small group 
session with staff in the school.  
 
Should your school feel that there is a clear training need in a particular area, please 
contact our Partnership Officer, Dipa Bilimoria. Dipa will correspond with you via e-mail/ 
letter to inform you of key training dates for your diary.  
 
 
AIMS OF THE HANDBOOK 
 
Whether you are new to the Brunel Partnership, an experienced trainer or a trainee, we 
hope that you will find this comprehensive handbook both useful and informative. 
 
University-based training for trainees, link tutors and school based staff will provide 
additional guidance on interpreting and implementing this guidance within the school 
context. 
 
This handbook is set out in 6 sections and is written to support trainees, link tutors and 
school based staff. We have compiled all explanatory information and key proformas in 
one handbook so that all audiences are fully aware of the training and learning needs 
of each other. We believe that this will ensure a more effective and informed training 
model. 
 
An electronic version of this handbook is also available on U-Link (University Intranet) 
and on the Primary Partnership Website. 
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Section 1 ï Essential Information 
 

 

 

This section aims to provide the essential information that is 

needed for each Sustained School Experience.  In it you will find: 

 

 the dates and patterns of the Sustained School Experience; 

 

 the University contact details; 

 

 roles of all the tutors involved and that of the Partnership 

Office; 

 

 check list for serial visits; 

 

 check list for the Block  School Experience; 
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Dates:  
 
SSE1 
Block week:   Mondays: 23rd ï Friday 27th November 2009  
 
Serial Visits:   Monday 30th November, 7th and 14th December 2009 
   
Block School Experience: Monday 4th January ï Friday 12th February 2010 
 
NB ï Please note that there is a Teachersô Fair on Friday 8th January at Brunel 
University at which attendance is compulsory for all trainees.  
 
 
SSE2 
Serial Visits:   Mondays: 22nd February, 1st and 8th March 2010 
   
Block School Experience: Monday, 15th March ï Friday 11th June 2010  
 
NB ï From time to time, school holiday dates will vary across boroughs.  Trainees are 
advised to follow the school pattern, and seek advice from their personal tutors where 
necessary. 
 
Provided below is a brief overview of the activities trainees will be expected to engage 
in during their experiences in school.  Further detailed descriptions of these training 
opportunities are given in the ñTraining and Task Scheduleò at the back of this 
handbook. 
     

Pattern of School Experience ï SSE1 

Time Activities Purpose 

Initial Block 
Week 

Refer to checklist on page 13.  Establishing Traineeôs 
knowledge of classroom and 
school. 

 Developing Traineeôs 
confidence in planning, 
teaching and evaluating 
lessons with groups (or whole 
class, if appropriate). 

 Developing knowledge of 
appropriate planning and 
assessment frameworks. 

Serial visits  Observation of classroom 
management and organisation 
and some teaching of core 
subjects. 

 Participating in classroom 
routines and teaching under 
the direction of the class 
teacher, to include one 
session per day which is 

 Establishing Traineeôs 
knowledge of classroom and 
school. 

 Developing Traineeôs 
confidence in planning, 
teaching and evaluating 
lessons with whole class (or 
groups, if appropriate). 

 Developing knowledge of 
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planned, taught and evaluated 
by the Trainee (with groups or 
whole class). 

 Finding out about schoolôs 
planning and assessment 
frameworks. 

 Setting up planning and 
assessment frameworks for 
Main Block School 
Experience. 

appropriate planning and 
assessment frameworks. 

Main Block 
School 
Experience: 
Weeks 1-3 

 Planning, teaching and 
evaluating lessons for the 
whole class (with support from 
class teacher) for 25% of 
week. 

 Working with groups, 
individuals or class under the 
direction of the class teacher 
for 50% of week. 

 Preparation time for 
completing assignments, 
planning directed tasks, 
displays, etc. for 25% of week. 

 Developing Traineeôs 
confidence and competence in 
planning, teaching and 
evaluating lessons with whole 
class. 

 Using appropriate planning and 
assessment framework. 

 Completing directed tasks from 
University, including 
assessments. 

Main Block 
School 
Experience: 
Weeks 4-6 

 Planning, teaching and 
evaluating lessons for the 
whole class for 50% of week. 

 Other work with children for 
25% of the week (e.g. directed 
tasks, assessment work). 

 25% preparation time. 

 Consolidating Traineeôs 
confidence and competence in 
whole class teaching. 

 Extending Traineeôs knowledge 
of class, teaching of core and 
foundation subjects. 

 Extending assessment work. 

 Completing directed tasks from 
University. 

Pattern of School Experience ï SSE2 

 

Time Activities Purpose 

Serial Visits 
 

 Observation of classroom 
management and organisation 
and some teaching of core 
subjects. 

 Participating in classroom 
routines and teaching under 
the direction of the class 
teacher, to include one 
session per day planned, 
taught and evaluated by the 
Trainee (with groups or whole 
class). 

 Finding out about school's 
planning and assessment 
frameworks. 

 Establishing Trainee's 
knowledge of classroom and 
school. 

 Developing Trainee's 
confidence in planning, 
teaching and evaluating 
lessons with whole class (or 
groups, if appropriate). 

 Developing knowledge of 
appropriate planning and 
assessment frameworks. 

 To identify targets for Trainee 
development for the school 
experience. 
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 Setting up planning and 
assessment frameworks for 
Main Block School 
Experience. 

 Trainees to discuss their 
Profile of Professional 
Development with class 
teacher/ school based mentor. 

Main Block School 
Experience:  
Weeks 1 and 2 

 Planning, teaching and 
evaluating lessons for the 
whole class (with support from 
class teacher) for 25% of 
week. 

 Working with groups, 
individuals or class under the 
direction of the class teacher 
for 50% of week. 

 Preparation time for 
completing assignments, 
planning directed tasks, 
displays, etc.  For 25% of 
week. 

 Developing Trainee's 
confidence and competence in 
planning, teaching and 
evaluating lessons with whole 
class. 

 Using appropriate planning and 
assessment framework. 

 Completing directed tasks from 
University, including 
assessments. 

Main Block School 
Experience: 
Weeks 3 to 6 

 Planning, teaching and 
evaluating lessons for the 
whole class for 50% of week. 

 Other work with children for 
25% of week (e.g. directed 
tasks, assessment work). 

 25% preparation time. 
 Experience levelling of SATs 

or Optional tests. 

 Consolidating Trainee's 
confidence and competence in 
whole class teaching. 

 Extending Trainee's knowledge 
of class, teaching of core and 
foundation subjects. 

 Extending assessment work. 

Main Block School 
Experience: 
Weeks 7 to 9 

 Planning, teaching and 
evaluating lessons for the 
whole class for 80% of week. 

 20% PPA time. 
 Experience levelling of SATs 

or Optional tests. 
 At some time near the end 

of the school experience 
Trainees need to have 
experience of a ótypicalô full 
week of teaching to give 
them a taste of their initial 
year in a full-time post. 

 Consolidating Trainee's 
confidence and competence in 
whole class teaching. 

 Allowing Trainees to gain 
experience of ótypicalô full week 
of teaching to give them a taste 
of their initial year in a full-time 
post. 

 

 
During Block School Experience Trainees should attend all planning meetings, staff 
meetings, INSET days and parent consultations (as judged appropriate by the 
headteacher of school based mentors). 
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University Contact 
 
Partnership Officer  Dipa Bilimoria 
Email address   dipa.bilimoria@brunel.ac.uk 
Telephone   01895 267 141 
Fax    01895 269 805 
Postal address Brunel University, School of Sport and Education, Halsbury 

Building, Uxbridge, Middlesex UB8 3PH 

 

Initial Block Week and Serial Visits Checklist 
 

This is a list of things to cover with your Trainee during the Initial Block Week and the 
serial visits prior to the start of the Main Block Experience. 
 

 Prepare a brief programme of induction to the school.  Give the Trainee(s) any 
relevant school policies, documents, information needed, etc. 

 Look at the Trainee(s)ô Profile of Professional Development to inform you of his/her 
achievements in previous school experiences and at the University. 

 Enable the Trainee(s) to observe and make detailed notes of the teaching of at 
least one literacy lesson and numeracy lesson. 

 Enable the Trainee(s) to observe and make detailed notes of the teaching of a 
science lesson and a PE lesson. (Where this is not possible within your own 
classroom, please ensure that the trainee has the opportunity to observe these 
lessons in another class.) 

 Help the Trainee(s) to participate in all classroom routines under the direction of the 
class teacher. 

 Help the Trainee(s) to work with all the pupils in small groups so that s/he gets to 
know their names and attainment levels, especially in numeracy and literacy, as 
soon as possible. 

 Encourage the Trainee(s) to undertake some small-scale whole class work under 
the direction of the class teacher. 

 Ensure that any teaching undertaken is planned and evaluated in detail using the 
Universityôs proformas  

 

Checklist for Starting the Main Block School Experience 
 

Before the start of the Block School Experience, please ensure that you have checked 
that all of the following things have been done. 

 Ensure that the Traineeôs planning and assessing files are set up (see guidance on 
this in section 2). 

 Ensure that you have shared any non-confidential records on pupilsô progress and 
explained any school systems for assessment and record keeping. 

 Show the Trainee the schoolôs long term and medium term planning formats. 

 Ensure that the Trainee understands the medium term planning procedures and 
structures which s/he needs to complete before the Block starts. 

 Monitor and approve the Traineeôs curriculum plans in the core and foundation 
subjects. 

 
 

mailto:dipa.bilimoria@brunel.ac.uk
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An Introduction to the Roles of Tutors involved in the Sustained School 
Experience 
 
School-based Mentors 
These are usually both the teacher of the class in which the Trainee is placed and the 
School Based Mentor of the school.  The class teacher tends to take day-to-day 
responsibility for the Traineeôs progress, whilst the School Based Mentor is responsible 
for monitoring the placement and liaising with the University.  Some schools will have 
the same professional mentor as class based mentor.  Under Brunel Universityôs 
Primary Partnership arrangement, these roles (and all others in the Partnership) have 
been outlined (See Appendices). 
 
Link Tutors 
Link Tutors are University-based mentors.  They are responsible with the Partnership 
Officer for communication between the school, the University and the trainee.  They 
also provide professional support to schools and trainees. Where possible, the same 
Link Tutor will work in a school over a number of School Experiences in order to 
establish consistent professional relationships with school-based mentors. 
 
Link Tutors will make initial contact with the school to establish roles and 
responsibilities and pattern of visits for the School Experience overall.  During the Main 
Block School Experience, the pattern of visits will be as follows:  
 
SSE1 
 

Weeks Purpose of Visits 
By negotiation between Link Tutor and school, two visits overall to: 

Weeks 1-5  review Traineeôs progress with class teacher and/or School 
Based Mentor; 

 review and set appropriate targets; 

 ensure that assessment procedures for the final weeks are clear 
to all parties; 

Weeks 5-6  assess Trainee with class teacher and/or School Based Mentor 
and Link Tutor; 

 complete the Profile of Professional Development.  

 
 
SSE2 
 

Weeks Purpose of Visits 
By negotiation between Link Tutor and school, three visits overall to: 

Weeks 1-7  review Trainee's progress with class teacher and/or School Based 
Mentor; 

 review and set appropriate targets; 
 review Interim report and ensure trainee is working towards targets; 
 ensure assessment procedures for the final weeks are clear to all 

parties; 

Weeks 8 ï 9  assess Trainee with class teacher and/or School Based Mentor 
and Link Tutor; 

 identify areas of strength and those for further development (in 
preparation for the trainee to complete Transition Point 1 of the 
Career Entry and Development Profile on return to university). 
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Observation during Block School Experience 
School based mentors are asked to complete one formal assessment of the trainee 
each week during the Main Block School Experience and to complete a formal 
observation sheet (refer to Appendix).  The white copy should be retained by the 
trainee and should be placed in Section C of the traineeôs assessment file.  The green 
copy should be given to the link tutor (and will be retained by the University) and the 
school should keep the pink copy. There should be a particular focus on the 
traineeôs subject knowledge in lesson observations. By negotiation with the Link 
Tutor, one or more joint observations may be arranged for the purposes of moderation 
and / or school based mentor development.   
 
Personal Tutors 
 
Each Trainee has a Personal Tutor at the University.  In cases of Trainee difficulty the 
Personal Tutor may need to become involved.  His or her role will usually involve 
counselling the Trainee and / or visiting the school to resolve the problem. 
 
The Partnership Officer 
 
The Partnership Officer undertakes the co-ordination of all the placements. She also 
liaises with schools and Link Tutors in the first instance. 
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Section 2 ï Information for Trainees 
 

 

 

This section aims to provide information for trainees, in preparation 

for each Sustained School Experience.  In it you will find: 

 

 Guidance on Professionalism, Safety and Insurance; 

 

 Guidance on Planning and Evaluations; 

 

 Guidance on Assessment; 

 

 Guidance on Professional Development 
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Guidance on Professionalism, Safety and Insurance  
 
Schools are advised to contact the Partnership Officer or the Link Tutor 
immediately if a traineeôs professional conduct is inappropriate in any way. 
 
Trainees should: 
 

 behave professionally and with courtesy at all times throughout the school 
placement.  Inappropriate behaviour and/or professional misconduct may lead to 
disciplinary procedures under University regulations and may directly impact on 
the assessment of the Trainee against TDA Professional Standards for Qualified 
Teacher Status;  

 take their Profile of Professional Development into school on the first visit and 
share it with the School Based Mentor and class teacher.  The profile will also be 
used at various audit points; 

 do everything possible to fit in with the normal procedures of the school; 

 establish a professional and friendly working relationship with all the staff and 
particularly those with whom they will be most in contact; 

 Arrive punctually (as directed by their school-based mentor) at the beginning of 
the day and before each lesson.  Be prepared to stay on site throughout the day 
and after school for meetings and their own preparation, as directed; 

 never absent themselves from school, except through illness, unless 
arrangements are made with the head teacher and the Partnership Officer; 

 In case of essential absence through illness, telephone and email the school 
and University Partnership Officer as early as possible during the morning of the 
day of absence. The University contact is 01895 267 141.  Inform the Link Tutor 
if you know that s/he is due to visit.  NB. Reports of absence for more than five 
days should be accompanied by a doctorôs certificate and should be sent directly 
to the Partnership Officer; 

 familiarise themselves with the approved discipline practice of the school; 

 ensure that dress and appearance are professionally appropriate and 
acceptable to the school; 

 Give a copy of the timetable for block experience to the Link Tutor.  Be sure to 
note school closure dates (e.g. in-service training days).  Subsequently inform 
the Link Tutor of any amendment to the timetable and the schoolôs 
arrangements; 

 Contact their Personal Tutor should major problems arise.  The telephone 
number of the School of Sport and Education Taught Programmes Office is 
01895 267 156 and staff can convey messages to personal tutors.  If necessary, 
matters will be referred to the Course Leader; 

 take part in playground duties under the supervision of the mentor; 

 Attend all planning meetings, staff meetings, INSET days and parent 
consultations (as judged appropriate by the head teacher or school-based 
mentors).This is in your interest and will help to develop a wider understanding 
of school life beyond the immediate classroom.  

 Offer to pay for coffee, tea and midday meals. 
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Guidance on safety and insurance 
 
 
Safety 
The safety and well being of pupils must always be uppermost in the minds of trainees 
when they are teaching.  It must, however, be remembered that trainees are not 
qualified teachers and it is not permitted for trainees to be left in sole charge of 
potentially dangerous situations, such as all PE activities, playground duties or 
organised visits outside the school. 
 
Trainees should not be expected to be on duty in the playground without the presence 
of a qualified teacher.  However, trainees should accompany their class teacher on 
playground duty each week. 
 
All trainees must make themselves aware of the schoolôs health and safety procedures 
at the start of each practice and even though they may be qualified in First Aid, they 
should always seek the assistance of a similarly qualified member of staff should an 
accident occur. 
 
 
Insurance 
The School of Sport and Educationôs present insurance policy covers staff and trainees 
when engaged on a placement on the premises of another organisation.  However, our 
insurers require confirmation from us that organisations where placements are held 
have suitable insurance cover themselves.  In the event of a claim involving negligence 
on the part of the placement organisations any liability should be appropriately covered 
by their own insurance. 
 

Guidance on Planning 
 
MEDIUM TERM PLANNING 
 
Literacy and Numeracy 
 
Planning in these areas needs to be particularly detailed and well thought out, as they 
form a central part of the primary curriculum. 
 
In line with the guidance offered by the University on planning, trainees should work in 
collaboration with the teacher in order to provide evidence of medium term planning, as 
derived from the óFramework of Objectivesô of the Primary National Strategy.  They 
should indicate, where possible, the aspects which they have contributed themselves.  
In schools where extended English lessons (e.g. creative writing) are taught in addition 
to the Literacy Hour, plans that include all the elements identified in this handbook for 
general medium term planning should be produced.  NB. Opportunities for teaching 
English across the curriculum must be highlighted in curriculum plans for all 
subject areas. 
 
Science and the Foundation Subjects 
 
In general, trainees should follow and adapt the school system of planning for these 
areas of the curriculum.  The following framework is offered for guidance. 
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A good curriculum plan will: 
 

 provide a framework for your teaching in the various areas of the curriculum; 

 show your thinking about your intentions, strategies and projected outcomes for the 
duration of the practice; 

 be an integral part of the ongoing work of the school; 

 make close reference to National Curriculum requirements; 

 respond to childrenôs experiences, their individual needs, interests and knowledge; 

 take account of available resources; 

 be open to constant modification in the light of ongoing evaluation; 

 balance individual, group and whole class teaching appropriately; 

 Identify focused assessment points.  
 
To achieve this, you will need to consider the following: 
 
Step One: Overall Aims and Intentions 
Write a paragraph addressing the following questions: 
 

 What parts of the Programmes of Study (PoS) do I need to address? 

 What have the class covered before in this area of study? 

 How does this plan build on the childrenôs prior experiences? 

 What do I want them to know, understand and experience? 

 What attitudes do I want to foster in this area of study? 

 What are the equal opportunities/ every child matters issues for this area of study? 
 
Step Two: Teaching Strategies and Assessment 
Using a curriculum proforma, (see appendices) identify: 
 

 Your key questions for the activity.  For example, óHow can we investigate which 
material might keep us warmest?ô   

 Those elements of the Programmes of Study that the activity aims to address, along 
with any other of your own learning outcomes; 

 The type of teaching and learning strategies that you will use.  As children learn in 
different ways, your link tutor and teacher will be looking for a variety of strategies, 
e.g. demonstration, problem solving and discussion.  How will you organise the 
children?  How long will it take?  How will you differentiate the work? 

 The resources that you will need; 

 Appropriate use of ICT to enhance teaching and learning; 

 The key learning outcomes that you will want to assess.  What will be observed?  
What mode of assessment will you use?  For instance, analysing recorded work, 
observing a group with an observation sheet, etc. 

 
Your curriculum plan should clearly demonstrate progression and continuity in the area 
of study. 
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Individual Lesson Planning 
 
Literacy and Numeracy 
 
Trainees should use Brunel Universityôs Literacy and Numeracy Lesson Plan 
Proformas for each literacy and numeracy lesson they teach (see appendices). In order 
to complete the proforma, they should use the guidance in this handbook on general 
lesson planning, alongside the Primary National Strategy guidelines.  Guidance on how 
to plan literacy and numeracy lessons is given at the University prior to each School 
Experience.  Evaluations should follow the general format given in this handbook.   
 
For all other subjects 
 
Use the general lesson plan proforma detailed below (see appendices) for each lesson 
that you teach.  Complete the boxes requesting routine information, such as: 
 

 class or group or age range; 

 date; 

 subject, theme or topic; 

 length of session or activity. 
 

 
Programmes of Study/Key Elements 
Identify the relevant parts of the Programmes of Study /key elements to be addressed.  
Write a brief summary rather than using codes. 
 
Previous Experiences 
State briefly the previous, relevant lessons or experiences that the children have 
experienced. 
 
Specific Learning Intentions 
Identify your learning intentions by thinking along the following lines:  
 

What will have changed for the children at the end of the session?   
What will the children have experienced?  
What will they have learned?   
What will they have practised? 

 
State your intentions as brief focused goals.   
Up to three learning intentions are usually sufficient.  
Your learning intentions should be directly linked with NC Programmes of Study. 
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Information from Previous Assessments 
State what you have learned from your previous assessments and discussions with the 
class teacher that can feed into the lesson plan and differentiated provision. 
 
Introduction 
How will I introduce this?  How is the activity linked to previous experiences?  How will I 
capture the childrenôs interest?  How will I share the learning intentions with the 
children?  How can I communicate my expectations of work and behaviour?  How can I 
explain my role in the lesson?  Instructions to be given. 
 
Development 
What will the children be doing?  What will I be doing?  What questions do I need to 
ask them?  When will I stop them and feed back to them? 
 
Conclusion/Plenary 
Reinforcement, highlighting the key points; e.g. sharing childrenôs work, offering praise, 
children reporting back, presentations and evaluation of learning intentions with 
children. 
 
Differentiation and Inclusion 
Identify your differentiated provision for individuals or groups to address their 
educational needs.  This might be the use of different teaching strategies, peer support, 
teacher/helper support or different tasks.  Over your school experience there should be 
a range of strategies for providing for children with varying levels of attainment, 
including Special Educational Needs (SEN), the more able and those with English as 
an Additional Language (EAL).  It is important that you include for all learners in your 
planning. 
 
Extension Tasks 
Identify the activities planned for children who complete the main tasks.  What are the 
learning intentions for these activities? These activities should extend and enrich 
learning not be ómore of the sameô task. 
 
Assessment 
Identify children/groups targeted for assessment, methods to be used, assessment 
criteria and modes of collecting evidence. 
 
ICT Application 
Record the way in which you plan for the appropriate use of ICT. 
 
Follow Up 
What activities/experiences will follow on from this session?  What do the children need 
next? 
 
Resources 
Compile a checklist of resources that you will need. 
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Guidance on lesson evaluations (these do NOT NEED to be typed) 
 
Evaluations should be completed as soon as possible after the lesson has taken place.  
Lesson evaluations for all subjects must use the standard University evaluation 
proforma.  (See appendices) Evaluations should be specific and address the prompts 
used in the proforma. Avoid general statements like óI think the lesson went wellô. This 
form uses the following headings: 
 
 

 Assessment of Childrenôs Achievements 
Analyse individual childrenôs achievements in relation to your assessment focus 
points/learning intentions.  Be specific, drawing upon your observations and 
assessments. 

 

 Evaluation of the Role of the Teacher 
How effective was my teaching in relation to stated learning intentions and why?  
Did the lesson take place differently from the way I planned it?  If so, why?  How 
effective were my teaching strategies (e.g. questioning, demonstrating, 
explaining, etc.)?  How effective were the different parts of the session (e.g. 
introduction, development, conclusion, transition between activities)?  What, if 
anything, would I change in order to make the session more effective? 

 

 Targets 
What do the children need to learn next?  You may need to make general points 
for the class as whole and specific points for individual children whom you have 
focused upon for assessment purposes. 

 
 
 

 
Guidance on Assessment 
 
ñThe planning-learning-assessing model re-focuses attention on the formative aspects 
of assessment and highlights the positive contributions teacher assessment can make 
to the teaching and learning dynamic.  If the starting point given to children is rich 
enough in possible learning outcomes, then it will in turn provide an excellent focus for 
assessment purposes.ò 
           
Mitchell and Koshy (1993) 
 
In planning for assessment, consideration will need to be given to a range of 
assessment strategies, including: 
 
Observation - providing written evidence of what a pupil knows, understands and can 
do.  Recording of information can be achieved by note-taking, use of a grid or other 
observation schedule. 
 
Pupil self-assessment - ways of involving pupils in their own assessment can be 
achieved by written or oral reflection on work completed or in progress, and the setting 
of personal targets. 
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Conferencing - involving pupils in a dialogue about their development in any area and 
providing evidence of this: written, tape-recorded, etc. 

Annotated evidence - selecting samples of pupils' work and annotating under the 
following headings: context, comment/analysis, assessment, ways forward. 

 
 

Guidance on keeping the two School Experience Files 
Your files should be available at all times for the class teacher, School based mentor 
or link tutor to review as part of the process of assessing your planning, teaching and 
assessment.  They should be written, presented and organised in a professional 
manner. Please do not use plastic wallets as this makes analysis of the file 
unnecessarily time consuming. Use two A4 loose-leaf files and organise them, with 
dividers, into the following sections: 
 
File 1: Planning and Teaching 
 
Section A ï General Information about the School and Class 
 
Section B ï Medium Term Curriculum Planning 
 
Section C ï Lesson Planning and Evaluation 
 
Section D ï Additional Activities 
 
File 2: Assessment, Recording and Reporting 
 
Section A ï Individual Profiles (profile and focus children) 
 
Section B ï Whole class records (Tracking, focus groups, annotated work) 
 
Section C ï Meeting the Standards 
 
Any trainee encountering difficulty with the organisation of files and paperwork 
is invited to attend one of two file clinics, scheduled during Weeks 18 and 31 to 
accommodate both school experiences respectively. 
 
FILE 1: PLANNING AND TEACHING 
 
Section A: General Information 
 
Title Page 
 
1. Name, address and telephone number of school. 
2. Traineeôs name and address. 
3. Dates of School Experience, including any closures. 
4. Names of Head Teacher and Class Teacher. 
5. Link Tutor: name and telephone number. 
6. Name of personal tutor. 
 



Section 2 ï Information for Trainees 

 25 

Include the School Experience Handbook (this booklet); timetable and your attendance 
record. 
 
The Neighbourhood 
It is helpful to familiarise yourself with the surroundings local to the school, as this will 
give you background information about the community setting. 
 
The School 
Before starting the Sustained Experience, you should familiarise yourself with the 
schoolôs website if they have one.  All schools have a prospectus and you should ask to 
see a copy of this.  It will provide an insight into the schoolôs aims, ethos and curricular 
policies.  From your observations and enquiries, make notes on such aspects as: 
 

 school organisation (vertical grouping, team teaching, year groups, etc.); 

 physical resources (extra teaching spaces, such as group rooms, play areas, etc.); 

 teaching resources (shared equipment for the curriculum areas); 

 reference materials (library and book provision); 

 the children (range of religious and cultural traditions, linguistic diversity); 

 home/school/community links; 

 school policies (for example marking, behaviouré). 
 
The Class 
 

 List names of children and dates of birth, together with assessment details 
available, and note languages spoken by children in the class 

 Make a copy of the class timetable. 

 Draw a plan of the classroom. 

 List resources available (books, stationery, equipment for curriculum areas, media 
resources, including the computer). Remember that use of resources is a sensitive 
issue. Please do not just help yourself ï ask first and be economical! 

 Note support available from other staff, assistants and parents. 

 Acquaint yourself with the style of handwriting used in the school. Include a copy in 
your file for reference.  You will need to adapt the style of your own handwriting to 
that recommended by the school, as children will use your writing as a model. 

 Ask about daily classroom routines and homework systems 
 
Section B: Medium Term Curriculum Planning 
 
A separate section of your file should be dedicated to medium term curriculum 
planning.  In general, trainees are advised to adopt the school approach to curriculum 
planning in order to provide continuity and progression.  With your teacher, identify the 
areas of study for which you will be responsible.  On the basis of this information, 
develop a plan for the duration of your school experience.  You may need to use the 
University medium term planning proforma (see appendices). 
 
Weekly Plan 
 
For each week of the School Experience, provide an overview of the week, 
summarising curriculum areas and activities.  One side of A4 or a timetable format is 
recommended (see appendices). 
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Daily Plan 
 
A daily plan should be provided, where appropriate. 
 
Section C: Lesson Planning and Evaluations 
 
Lesson Planning 
 
You should produce an individual lesson plan for EVERY lesson that you teach.  You 
should use the Brunel University template for lesson plans, according to which subject 
you are teaching.   
 
Evaluations 
 
All lessons taught must be evaluated thoroughly and thoughtfully to demonstrate that 
you are learning from the experience of teaching.  Brunel Universityôs evaluation 
proforma should be used (see appendices). 
 
Section D: Additional Activities 
 
In this section you should keep dated notes, which might include: 
 

 a diary of all the activities you completed during your Initial Block Week and serial 
visits; 

 plans and evaluations of tasks you carried out during these times; 

 notes relating to any other aspects of the SSE.  Include all activities that you are 
involved with in your school but for which you have not actually written a task/lesson 
plan. These might include: team teaching; assisting with another class; work with 
parents, support teachers, classroom assistants or SENCOs; visits to other classes; 
observations of teaching; visits outside school and key features observed (e.g. 
displays, teaching strategies). 

 
Some of the above may be noted on the weekly training sheet. 
 
FILE 2: ASSESSMENT, RECORDING AND REPORTING 
 
Planning for assessment should be started before the Main Block School Experience 
begins and should take account of the schoolôs own assessment systems.  Assessment 
opportunities should be clearly identified within medium term, weekly and daily plans.  
There should be a direct link between proposed assessment within a lesson plan and 
the record of this assessment within the specific lesson evaluation.  This process 
should provide clear evidence that planning and teaching are being informed by 
assessment. 
 
Please see separate sections on SSE1 or SSE2, for specific requirements regarding 
assessment. 
 
Title Page 
 

1. Name, address and telephone number of school. 
2. Traineeôs name and address. 
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3. Dates of School Experience, including any closures. 
4. Names of Head Teacher and Class Teacher. 
5. Link Tutor: name and telephone number. 
6. Name of personal tutor. 

 

Section A  Individual Profile Children 
 

(Please see guidance for SSE1 and 2 for information about how many children you 
should complete individual profiles for.)  
 

When gathering evidence to inform profiles of individual pupils, the following elements 
need to be included: 

 Background information (pseudonym, date of birth, place in family, languages 
spoken, etc.) 

 Assessments in English, including reading records/communication, language and 
literacy 

 Assessments in mathematics, including numeracy records 

 Assessments in science 

 Any observations of achievements in the core subjects 

 Relevant details of the childrenôs physical, social and emotional needs. 
 

Assessments should be based on clear evidence, including annotated examples of 
work and observation records.  Assessment evidence should not only reflect 
progression within the National Curriculum, but also provide a holistic record of pupilsô 
development, e.g. social, health-related and extra-curricular aspects. 
 

Section B Whole Class Records  
 

Tracking Records 

These provide an overview of work produced by all individuals in the class. Using the 
formats suggested by the University and your school, you should draw up a chart listing 
all the names of the children in your class and the work they will undertake in the core 
subjects.  Use a symbol system to denote broad levels of childrenôs understanding (e.g. 
/ - attempted; X - completed but not totally understood; q - completed and understood). 

Focus Groups 

This proforma should be used (see appendices) whenever you work with a small group 
of children.  For example, when you are working with a group on guided reading or 
writing within literacy, this proforma should be used to record the learning for the group. 

Individual Assessments 

This section is for the work of all children in the class, who are not included as your 
profile or focus children.  See section 6 for proformas which can be used to record 
progress. 

Section C ï Meeting the standards 
This is the section which relates to assessment of your progress towards meeting the 
Standards.  This will include observations that your mentor, school based mentor and 
link tutor have carried out, your weekly training summary sheets, your Interim Report 
and all the paperwork relating to your assessment at the end of each Sustained School 
Experience.  You should also include the ñMeeting the Standardsò form (see 
appendices and PebblePad online resource), showing where evidence can be found 
that you have met each Standard. 
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Professional Development 
 
University based sessions make clear the high expectations that we hope our trainees 
will achieve.  We will direct you through the Training Task Schedule to relevant 
personnel within the school who will help to develop your expertise within the different 
areas of primary teaching.  It is your responsibility as a trainee, to follow up discussions 
within the school and set up meetings with relevant staff. Ambitious trainees will be 
proactive in their approach. 
The Professional Standards for Teaching are presented as a continuum which will 
allow you to see a clear vision of your career in teaching.  Some of you will be highly 
ambitious trainees, even at a very early stage in your training.  Although the course at 
Brunel is committed to enabling you to meet the Qualified Teacher Status Standards, 
we also aim to prepare you for meeting subsequent standards later in your career.  The 
Standards spanning the whole teaching profession can be found at the following 
address: http://www.tda.gov.uk/upload/resources/pdf/s/standards_a4.pdf  
 
The following procedures have been put into place in order to assure that you meet 
these standards at a ñvery goodò level (grade 1): 
 
Developmental Needs 
You will write this statement before starting your first sustained block of school 
experience.  You will have completed your initial school experience and have had the 
opportunity to spend some serial days in your school.  The purpose of this statement is 
to enable you to reflect on your experience to date (however limited this may be) and to 
begin to identify particular areas of strength, and those areas which you need to 
develop in order to meet the Standards. 
 
Weekly Training Sheet 
This is a brief report to be completed each week of both sustained school experiences.  
(See appendices)  It requires trainees to summarise their training experiences that they 
have been involved in during the course of the week.  The aim is for trainees to reflect 
on their training, and the impact it has had on their professional development as a 
teacher.  It also requires trainees to set their own targets, based on the training they 
have received. The Weekly Training Sheet formalises the weekly discussion between 
the trainee and school mentor. The trainee should complete this sheet before the 
meeting takes place as this will form a clear agenda for the meeting. 
 
Weekly Observations 
School based mentors will carry out one formal observation a week (see appendices) 
which will identify specific targets for development over the following week.  Trainees 
are asked to write a brief action plan, in discussion with the school-based mentor, in 
order to meet the targets set. 
 
Interim Report 
School based mentors will write an interim report, half way through each sustained 
school experience.  In order to do this, mentors will reflect on how far the trainee has 
gone to meet the Professional Standards and will comment on the three areas.  It is 
important for trainees to be fully aware of the standards and to ensure that they are 
able to demonstrate their progress towards meeting them. 
 
 
 

http://www.tda.gov.uk/upload/resources/pdf/s/standards_a4.pdf
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Action Plan 
Occasionally school based mentors will feel that a trainee is not making satisfactory 
progress towards meeting the Standards.  In this case, a ócause for concernô will be 
triggered and an action plan will be drawn up, in consultation with the University based 
Link tutor.  Support strategies will be implemented to enable you to meet the 
Standards. 
 
 
Reflective Statement 
Trainees are required to write about 500 words, before the final assessment of each 
block experience.  This provides a narrative summary of the traineesô reflections of the 
whole block experience.  It will include personal reflections and examples of particular 
successes as well as reflections on areas for development.   
 
 
Meeting the Standards 
University based sessions will provide an outline of the three Professional Strands for 
Teaching.  It is the responsibility of the trainee to regularly review these Standards in 
line with their training experiences.  The Guidance document produced by the TDA 
provides useful exemplars of ways in which Trainees can demonstrate that they have 
met the Standards. 
(http://www.brunel.ac.uk/374/Educationp/qtsstandardsguidance2007.pdf)   
 
Final Assessment 
This will be conducted in the final two weeks of both block experiences.  Generally, if all 
systems have run smoothly, the final visit by the link tutor will not involve a formal 
lesson observation.  This meeting will usually take place between the link tutor, the 
school based mentor and the trainee.   
 
Agreed Targets for Development 
All the above will help to inform the ñAgreed Targets for Developmentò.  (See 
appendices) This is completed by the trainee, in consultation with the school based 
mentor and link tutor, following the final assessment meeting.  After SSE1 this form is 
used to focus key training experiences for SSE2.  After SSE2, this will form part of your 
Career Entry Development Profile. 
 

 

http://www.brunel.ac.uk/374/Educationp/qtsstandardsguidance2007.pdf
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SECTION 3 ï INFORMATION FOR TUTORS  
 
This section aims to expand upon some of the generic ways of working with trainees.  In 

this, you will find: 

 

a) Guidance on differentiating support for trainees;  

i. Developing an Individualised Training Plan 

 

b) Guidance on working with trainees; 

i. Working with trainees in paired placements 

ii. Traineesô observations of experienced teachers 

iii. Team teaching with your trainee 

iv. Developing the subject knowledge of your trainee 

v. Using the Brunel University Observation Form 

vi. Curriculum planning requirements 

vii. Traineesô assessment of pupils 

viii. School based mentor - Weekly Checklist 

 

c) Guidance on Assessing trainees; 

i. Interim Assessment Report 

ii. Assessment of the trainee at the end of the Sustained School 

Experience (SSE) 

 

d) Core subjects and ICT 

 

e) The Primary Partnership Agreement. 

 
f) Link Tutor Prompt Sheet  

 
 
 
    Examples of completed lesson observations (see appendices- pp 83-85 ) 
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a. GUIDANCE ON DIFFERENTIATED SUPPORT FOR TRAINEES 
 
The Partnership has a policy of differentiating provision for all trainees, based on individual 
starting points and needs.  
 
Before starting each Sustained School Experience, trainees should share their Profiles of 
Professional Development with the school based mentor.   
 
Before starting SSE1, trainees are required to write a ñDevelopment Needsò paragraph, 
outlining areas of competence and areas for further development.  This will identify the areas in 
which trainees have had experience in school, and areas that they have identified that they feel 
they need to develop. 
 
In SSE2 the aim is that the trainee builds on previous attainments and achieves all previous 
targets set in order to develop her/his competence as a teacher and to meet ï or exceed ï all 
the Professional Standards. Please ensure that as a mentor, you study the assessments from 
SSE1 as soon as possible during one of the serial visits prior to starting the main block.  On 
SSE2 there is a particularly strong emphasis on developing expertise in teaching the core 
subjects where ICT is an integral part of teaching, learning and planning. 
 
The majority of trainees will start SSE2 with many established areas of competence in their 
teaching. Some trainees may require particular support in developing their expertise in teaching 
one or more of the core subjects; others will already have pronounced expertise in subject 
knowledge which can be further extended on SSE2. 
The development and implementation of an Individualised Training Plan for trainee learning is a 
key way in which the Partnership aims to meet such differentiated needs.  
 

a (i) Developing an Individualised Training Plan 
 
All school-based mentors working within the Partnership are asked to develop Individualised 
Training Plans for their trainees. Examples of generic Training Programmes can be found in the 
relevant sections of this document.  These documents need to be individualised by taking into 
account: 
 

1) traineesô individual starting points and needs, as identified in previous paperwork, with 
particular reference to enhancing the quality of teaching in the core subjects and ICT; 

2) the routines and timetables of the school and class in which the trainee is working. 
 
Please adapt the generic Training Plan to take these two factors into account. Wherever 
possible, the Training Plan should be developed in discussion with the trainee so that there is a 
clear and mutual understanding of its aims.  
 
 If you have any difficulties with this process, please contact your University Link Tutor or Dipa 
Bilimoria in the Taught Programmes Office (TPO). 
 
 
 

b. GUIDANCE ON WORKING WITH TRAINEES 
 
This section provides details about the way in which you can support your trainee 
through the Sustained School Experience. 
 

b (i) ï Working with trainees in paired placements 
 
Benefits to mentors, trainees and pupils of paired placements include: more in-depth 
discussions, lively debate and engagement in professional dialogue during mentor meetings as 
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a result of three way feedback; trainees who are more innovative and less reliant on their 
mentors for ideas; trainees given the opportunity to develop skills of co-coaching, peer 
coaching and critical analysis which provide opportunities to work toward such Standards as 
Q32 and Q33; trainees have the opportunity to plan together and increased opportunity to 
evaluate pupil learning; pupils receive more support within the classroom, more innovative and 
imaginative teaching and opportunities for more creative learning experiences e.g. active 
learning through small group work.  

Evaluations of piloting this innovative practice have shown (TTA (2005) The Eye Project: Early 
Years Excellence in school placements) that paired placements worked well where trainees: 

 were open and receptive to working as a pair and sharing experiences 

 planned early for their whole approach to the placement  

 divided the work load 

 spent time talking the curriculum through in detail with the class teacher 

 listened to other ideas, structuring things, sharing objectives and agreeing targets, but still 
were confident enough and able to develop their own style to which the pupils responded 
well 

 Offered instant assessment feedback to each other which was very beneficial to both their 
own and the pupilsô learning. 

 
Where paired placements worked less well, partners seemed to find it difficult to: 

 find the time initially to plan and prepare together 

 share ideas on an equal footing  

 Respond to the different work ethic and pattern presented by their partner. 
 
We therefore suggest that ground rules should be set from the beginning so that everyone 
knows what is expected of them: 

 it is important to emphasise to the trainees from the beginning that they and the school 
need to work together: that the school believes in and supports paired placements and feels 
that there are many benefits for the teachers, pupils and trainees 

 close monitoring at the beginning of the placement is required to ensure that the work load 
is equal ï no trainee should take on all of the planning and have to do a disproportionate 
amount of work simply because their partner is ólazyô 

 careful organisation is needed so that regular opportunities are provided for trainees to 
engage in joint planning 

 systems need to be set up early on for assessment, recording, marking, feedback and 
sharing these with each other so they are óseamlessô for both the pupils and the trainees 

 trainees need to think about expectations ï ensure that they are asking for the same thing 
in terms of behaviour, written work, response to answering questions e.g. develop 
collaborative team work and agreed objectives from the outset 

 some joint feedback in addition to the opportunity for individual discussions with the mentor 

 if one trainee is less confident than the other ensure that they are not dismissed as 
inadequate by their partner, rather, try to support through positive reinforcement and the 
opportunity to talk to the mentor on their own 

 each trainee must be recognised as an individual with different strengths and areas in need 
of development  

 Trainees need to understand that when undertaking a peer review they become a critical 
friend to their colleague and that open and honest conversations should be the norm - 
trainees being observed should be invited to share an area they wish to develop, have it 
observed and receive constructive feedback on that area. 

 
Refer to the appendices for:  

 a suggested weekly programme for working in pairs during SSE1 

 advice to trainees on what could be done when not leading the teaching 

 guidance on peer reviews  
 



Section 3 ï Information for Tutors 

 34 

b (ii) ï Traineesô Observations of Experienced Teachers 
 
Although trainees are often keen to get on with their own teaching, their observation and 
discussion of your teaching can be an invaluable learning experience.  Observation and 
discussion are essential to help trainees: 
 

 analyse what is happening in the classroom; 

 gain a sense of the standards which teachers set; 

 see different ways or organising and teaching the subject; 

 monitor the progress and pace of the lesson; 

 identify things that they do not understand, which can followed up in a later discussion with 
the teacher. 

 
But observation can be unhelpful when: 

 it is unfocused; 

 the teacher being watched is so fluent that the teaching looks daunting and inaccessible to 
the trainee; 

 it is not followed up by discussion between the trainee and teacher, which helps the trainee 
to see beneath the surface. 

 
We therefore suggest that you and your trainee: 

 discuss what would be useful for him or her to observe in your teaching BEFORE the 
lesson; 

 prioritise observations of core subject teaching in the early stages of the SSE and 
establish why these observations would be useful; 

 establish a specific focus for the observations. (For example, the trainee could be asked 
to observe teacher questions and feedback to pupils, or to evaluate the materials/ 
resources used in the lesson, to track the progress of one particular group of pupils and 
to evaluate the effectiveness of ICT to support learning); 

 share your intentions and plans for the lesson before it takes place; 

 decide when and where to discuss the lesson afterwards. 
 

b (iii) - Team Teaching Approaches 
 
Team teaching is another important way in which your trainee can learn with and from your 
expertise.  Team teaching provides a safe environment in which your trainee can teach 
alongside you, gaining confidence and competence in her/his teaching skills. It is often useful 
for the trainee to take part of a whole class lesson, with your support, and then to focus on 
working with one particular group.   Joint discussion of the teaching afterwards is a further way 
for you to develop her/his professional knowledge and expertise.  
 
In setting up team teaching approaches: 
 

 establish why the team teaching of this lesson would be useful; 

 discuss your planning fully with your trainee; 

 establish specific roles for each of you during the lesson; 

 ask your trainee to plan out her/his roles fully and to share these with you; 

 make it clear about any additional responsibilities which you would like the trainee to 
undertake (e.g. give oral feedback to children in a group; to inform you about any 
children who could contribute well to the plenary, marking of books); 

 decide on focus for the post lesson discussion; 

 decide when and where to discuss the lesson afterwards. 
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b (iv) - Developing the Subject Knowledge of your Trainee 

 
There are a number of established ways of developing traineesô knowledge through school-
based work.  These are listed below for quick reference.   
 

 Trainees observe experienced teachers teaching. 

 Trainees team teach with experienced teachers. 

 School-based mentors observe trainees teaching. 

 School-based mentors and Link Tutors set and review clear targets for trainees.  

 School-based mentors discuss and evaluate their own teaching and the traineeôs teaching 
on a regular basis. 

 Trainees have the opportunity to discuss medium term planning and lesson planning with 
experienced teachers. 

 School-based mentors discuss their expectations of the standards of the pupilsô work with 
the trainees. 

 School-based mentors share their own assessments of pupils and trainees and review the 
traineesô assessments of pupilsô work regularly. 

 Trainees have the opportunity to discuss marking of work and how this information should 
feed into their planning. 

 

b (v) Using the Brunel University Observation Form 
 
The class teacher or professional mentor, using the observation form, should observe the 
trainee teaching the whole class at least once a week during the block school experience.  
Trainees should be observed formally in one of the core subjects, once a week.  It is beneficial 
to discuss the focus of the observation with the trainee prior to the teaching session. The 
trainees should be observed for a minimum of 40 minutes or longer if felt necessary to gain a 
fuller picture of the teaching skills.  Following the observation, please make time for a debrief 
session with the trainee, allowing them time to reflect upon the effectiveness of their own 
teaching, planning, assessment and the quality of pupilsô learning.   
The dialogue should conclude with a signed observation form and an agreed set of targets for 
the trainee to work towards.  The top white copy of the form goes to the trainee, the green copy 
goes to the class teacher and the pink copy goes to link tutor.   
The following points may be of value in observing the trainee; they are based on the Standards 
that trainees are required to fulfil by the end of the course. You may wish to use bullet points to 
summarise the key points that arise from the taught session.  Stress the positive and try to be 
constructively critical. 
 
Examples of written feedback are included in the appendices.  
 
Please use the questions below to guide your observations of the traineesô teaching and your 
judgements of the effectiveness of that teaching. 
 
In general: 
 

 Are the expectations of the pupilsô learning appropriately high? 

 Are the pupils informed of the learning outcomes of the lesson in an appropriate way? 

 Is the lesson well structured, with a suitable pace?  Does it follow the structure 
recommended? 

 Where appropriate, are resources used well to develop pupilsô learning? 

 Is vocabulary appropriate to the pupilsô age and developed and used correctly? 

 Are there a variety of learning opportunities?  For instance, are pupils expected to explain, 
discuss, demonstrate, practice, solve problems, watch, listen and do practical work? 

 Is support staff deployed effectively? 

 Are the learning needs of all pupils taken into account? 

 Do all pupils participate in the lesson? 
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 Do pupils attain at an appropriately high level? 

 Are pupilsô attitudes towards learning positive?  For instance, do they listen attentively, 
participate confidently, persevere and concentrate work independently without direct 
supervision (as appropriate)? 

 
In the introduction: 
 

 Is there good interaction between pupils and the trainee? 

 Is the pace of the lesson good? 

 Are pupils given varied opportunities to engage in learning? 

 Does the whole class work aim to involve all pupils 
 
In the main activity: 
 

 Is the activity (or activities) explained well to pupils? 

 Is any differentiation appropriate and manageable, with differentiated group activities limited 
to no more than three and linked to a common theme? 

 Are the class and resources organised so that the trainee can work with a group without 
interruption? 

 Does the activity involve pupils at an appropriate level of thinking? 
 
In the plenary: 
 

 Is the plenary purposeful? 

 Is it closely related to the learning objectives for the session? 

 Are key aspects of the lesson reviewed? 

 Is there evidence of use of pupilsô work to motivate and highlight key points? 

 Is there evidence of questioning and discussion to move pupilsô thinking forward? 
 

b (vi) - Curriculum Planning Requirements 

 
You will obviously need to ensure that the traineeôs planning provides consistent and 
progressive learning experiences for the pupils in line with your planning and the schoolôs 
models.  The trainee needs to develop his or her own ideas on planning at all levels.  It is useful 
for trainees to have the opportunity to discuss the models you use, as this will provide them 
with additional insights into the planning process.   
All trainees will have had support on curriculum planning during their award to date.    We do 
see planning as a joint training process between the University and school based mentors. Any 
planning proformas which need to be used are included in the Appendices to this Handbook.  
 
Additionally, your trainee will benefit from: 
 

 early notification of any planning they need to do; 

 opportunities to plan jointly or as part of a team; 

 opportunities to develop a progressive curriculum plan and to discuss this with you or other 
experienced teachers at the draft stage; 

 opportunities to review the implementation of that plan with you; 

 opportunities to draw up, teach and evaluate individual plans with you. 
 
Your role is to: 
 

 share the schoolôs medium term planning with the trainee; 

 monitor and approve the traineeôs curriculum plans in core and foundation subjects; 

 review the quality of the traineeôs detailed daily lesson planning and evaluation on a regular 
basis. 
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The traineeôs role for the block is to: 
 

 draw up comprehensive curriculum plans for the core subjects, following school and 
University guidance, including a plan for the teaching of literacy and numeracy; 

 work from the schoolôs curriculum plans for any foundation subjects to be taught; 

 plan and evaluate, with reference to relevant learning outcomes and assessment, each 
lesson or activity taught independently (using the Universityôs evaluation proforma). 

 

The traineeôs planning file should always be accessible to you and the Link Tutor. You 
should monitor it on a weekly basis and provide feedback as appropriate. The trainee 
should address any feedback points suggested on files. 

 

 

b (vii) ï Traineesô Assessment of Pupils  
 
The procedures involved in Monitoring, Assessing, Recording, Reporting and Accountability 
(MARRA) are always areas of concern for trainees.  You can help by showing your trainee the 
systems you use - or those which your school is developing ï for MARRA and Assessment for 
Learning. Trainees often find it difficult to see how teachers can create manageable 
assessment systems.  If you have cracked this one, please share the workings of your system; 
if you are still working on this, please discuss your experiments with the trainee! 
 
Your trainee will be asked to make the assessments detailed in the Training Task Schedules 
(outlined in brief below), record them and report them to you.  You will be asked to help him or 
her do this.  Trainees often find it difficult to see what is significant in pupilsô learning.  You can 
help by sharing key moments in pupilsô learning which you see as being significant and 
explaining why they are important.  óBreakthroughsô in pupilsô learning can also be useful for 
trainees to discuss and assess. 
 
Trainees are required to complete an ñIndividual Needs Assignmentò during SSE1.  This 
involves working with a child in the class who has special educational needs and assessing 
their understanding across the core subjects.  Trainees will require support in making an 
appropriate pupil choice and further guidance is provided in appendix 32.  Trainees should be 
undertaking one detailed assessment with the pupil in each core    
 
Your role is to: 
 

 share non-confidential records on childrenôs progress with the trainee; 

 explain the schoolôs system for planning, assessing and record keeping; 

 provide feedback to the trainee on his/her assessment tools used and assessments made; 

 ensure that the trainee has the opportunity to assess children in the core subjects in the 
terms set out above; 

 enable the trainee to have some experience of reporting to parents; 

 wherever possible, arrange for the trainee to participate in the process of SATs, optional 
testing or half termly assessments. 

 
The traineeôs role is to: 
 

 keep a tracking record in the core subjects for the whole class throughout the school 
experience;  

 assess one profile child (SSE1) or four profile children (SSE2) fully in the core subjects (one 
annotated sample/observation, per week, per subject) and write a summative report (in the 
schoolôs style) for these profile pupils; 
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 carry out an assessment with five further focus children (SSE1) or the rest of the class 
(SSE2)  of a key learning objective in mathematics, science and in each PoS in English 
over the whole block; 

 carry out focus group assessments during  the Literacy Hour (guided reading and writing); 

 undertake a numeracy conference with each profile child; 

 attend a parentsô evening or gain some experience of reporting pupil information to parents; 

 give regular evidence-based oral and written feedback to all children on their work; 

 discuss childrenôs progress with the teacher; 

 gain any possible experience of SATs or optional QCA tests. 

 
As with the planning file, the traineeôs assessment file should be on open access to 
school-based mentors and Link Tutors.  This should be monitored on a weekly basis. 

 

 

 
b (viii) School Based Mentor  Weekly Checklist 
 

 
Have I regularly: 

 

 Seen and reviewed my traineeôs weekly planning prior to the lessons 
and subsequent lesson evaluations? 

 

 Seen the weekly training log of tasks? (It is the traineeôs responsibility 
to complete this). 

 

 Discussed/ seen examples of annotated samples of work for the  
profile children? 

 

 Seen tracking assessment sheets for the whole class in the core 
subjects? These are just for the lessons that the trainee teaches. 

 

 Seen both school experience files: planning file and assessment file? 
 

 Met with the trainee to review their weekly training experiences (noted 
on the weekly training sheet)? 

 

 Conducted a formal lesson observation (one per week) and given 
written feedback on Brunel template? 

 

 Reviewed the traineeôs teaching requirements for the week (% of 
teaching time, group support time and planning/ preparation time)? 

 
HAVING CONSIDERED THE ABOVE, HAVE I FACILITATED THE 
TRAINING NEEDS OF MY TRAINEE? 
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c. GUIDANCE ON ASSESSING TRAINEES 
 
The aim of this section is to clarify procedures for assessing the trainee at the end of their 
School Experience. The key mechanism for this is the Brunel Profile of Professional 
Development, which seeks to provide formative, diagnostic and finally summative assessment 
throughout the primary course. Its main purpose during the primary course is to act as a tool to: 
 

 indicate strengths and areas for development; 

 provide the basis for informed discussion between those involved in the process. 

 
At certain points in the course the Profile becomes a means of summative assessment. The 
TDA requires teacher education institutions to assess trainees against the Standards for the 
Award of Qualified Teacher Status (QTS) and to grade them on a four-point scale. Brunelôs 
School of Sport and Education, in collaboration with other London teacher training providers, 
has devised exemplars of levels of achievement to assist this process, which takes place at the 
end of each block experience.  
 

Grade 1: Very Good 
The trainee best fits the statements in this category.  
 
Grade 2: Good 
The trainee best fits the statements in this category.  
 
Grade 3: Satisfactory 
The trainee achieves at least all of the statements in this  
category. 
 
Grade 4: Unsatisfactory/ Fail 
If the traineeôs practice matches ANY of the statements in this category, s/he is awarded a 
grade 4. This constitutes a fail and at the University Interim Examination Board, the trainee may 
not be recommended to the Training Development Agency for Qualified Teacher Status.  

 

c (i) Interim Assessment 

 
Midway through each SSE, the school based mentor is asked to complete an Interim 

Assessment Report. During this process, the class teacher will work through the Standards 
for the Award of Qualified Teacher Status: Indicative Criteria for Assessment and 
highlight the best fit grade for each statement. This report provides a useful midway 
assessment of the traineeôs strengths and areas for development. At the end of this 
procedure, the school based mentor should complete the summary sheet. This form is 
carbonated for the school based mentor, the trainee and link tutor to all have a copy.  
School based mentors are asked to use an asterisk to indicate any óserious cause for 
concernô which may trigger an action plan.  
If an Action Plan is required, the class teacher should contact the Partnership 
Officer and the Link Tutor immediately (Contact Partnership Office on 01895 
267141).   
 

c (ii) Assessment of the Trainee at the End of the Block School Experience 

 

All trainees in this category 

will automatically progress to 

the next part of the course. 
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Trainees are assessed JOINTLY by the school-based mentor (the Professional Mentor and/or 
the class teacher) and the Link Tutor.  A sample of trainees will be observed by an external 
examiner for quality assurance purposes. 
Trainees are also asked to complete a Reflective Statement of their experiences (further 
detail is given below) to inform the assessment exercise and set targets for further 
development.  
 

Full details of assessment procedures are given in Section 3, which informs the 
Profile of Professional Development, which trainees are asked to have with them 
at all times on school experience. 

 
The trainee must complete a óReflective Statementô (see appendices) sheet of approximately 
500 words.  This should include a summary of the experiences and responsibilities undertaken 
during the audit period.  There should also be a focus on strengths and weaknesses, identifying 
evidence to support the points made.  This will be given to the class teacher, after which a 
meeting (attended by the class teacher and/or professional mentor and the link tutor) will take 
place.  This will enable achievements to be agreed in a professional dialogue.  Trainees should 
complete their ICT Audit and ensure that this is signed by the class teacher. 
 
Achievements towards meeting the Professional Standards will be identified through the 
completion of the Standards for the Award of Qualified Teacher Status ï Indicative 
Criteria for Assessment form, with the school based mentorôs initials next to each bullet 
point/statement that best describes the traineeôs current practice. Mentors may wish to highlight 
the best-fit statements as well. The overall grade for each section will be judged as a óbest fitô. 
Where there are an equal number of grades within a section (e.g. if a trainee is awarded three 
ósatisfactoryô grades and three ógoodô grades within the Professional Attributes section) a 
detailed discussion will further help to clarify where the trainee is best located at that moment in 
their training. Paperwork in both files is further studied to seek supporting evidence.  If a 
particular Standard has been addressed due to a lack of opportunity within the practice, a óL.Oô 
(lack of opportunity) abbreviation is used next to that specific Standard. 
The teacher/professional mentor should make overall comments in the final section of the form.  
Please note that if a traineeôs practice matches any of the statements in the 
óUnsatisfactoryô column, this would constitute a fail grade and would jeopardise the 
award of QTS at the end of the course.  
 
 
Targets for continuing professional development should then be identified using the óAgreed 
Targets for Developmentô sheet.  A copy of the completed form must be supplied to the 
traineeôs Personal Tutor. (See appendices) 
 

 

d.   CORE SUBJECTS AND ICT 

 
English 
 
A Model for the Teaching of Primary English 
 
As teachers of primary English, trainees will need to be able to do the following: 
 

 demonstrate knowledge, understanding and skills across the four modes of language; 
namely óspeaking and listeningô, óreading and writingô; 

 know what is required in the English National Curriculum and in the Primary National 
Strategy and how to teach it; 

 know how to use the whole class, group and individual approaches to best advantage 
pupils; 
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 identify various forms of spoken and written language and to be able to teach the 
appropriate use of these, whilst giving due emphasis to Standard English; 

 critically evaluate a range of English teaching materials, including reading schemes, 
textbooks, language games and ICT resources; 

 select and apply a range of assessment tools and give constructive oral and written 
feedback to pupils; 

 build on assessments made in order to develop appropriate and challenging programmes of 
work for individual pupils, groups of pupils or the whole class as envisaged in Literacy 
teaching; 

 provide appropriate learning for pupils across the ability spectrum - from the pupil with 
óspecial educational needsô to ógiftedô pupils; 

 provide motivating work / experiences in English; 

 provide appropriate learning opportunities for pupils using English as an additional 
language and be able to access and assess their progress in English across the four 
modes of language (EAL reflection task in SSE1 and assessment task in SSE2); 

 communicate levels of learning in English to pupilsô parents or carers, and elicit their 
perceptions in order to form fruitful educational partnerships for the benefit of pupils; 

 in reading, in particular, set up systems for monitoring and assessing progress; 

 reflect systematically and habitually on the nature of English teaching as it pertains to pupils 
in their primary years ( as well as before and beyond) in order to improve practice; 

 know how to enhance understanding of the PoS of English whilst engaged in teaching other 
subjects of the National Curriculum. 

 
As professional mentors please help us to bring as much of this within the traineesô grasp as 
possible, in order to give them a firm foundation in the teaching of English.  Share with them 
(and with us) what your perceptions of their levels of learning are.  At first sight, the above may 
seem daunting to trainees, however they should be reminded that literacy learning is a life long 
activity.  In particular, learning how best to teach reading is a never-ending cycle of reflection 
and practice, bringing with it ever increasing insight. 
 

English Teaching Opportunities for Trainees 
 
Within the framework of the Primary National Strategy and year group or class teacher 
planning, trainees need the following opportunities to develop their English teaching: 
 

 to teach reading, writing and speaking and listening within the Literacy Hour and beyond; 

 to teach each PoS of English through other curriculum areas and cross-curricular topics 
identified in the teacherôs planning; 

 to develop expertise in different teaching strategies including shared reading and writing for 
the whole class; guided group reading and writing and independent group work within the 
Literacy Hour; 

 to develop experience of different forms of assessment, such as those outlined in the 
Assessment pack, and to show evidence of using these assessments to inform their 
teaching and the differentiation of groups within the Literacy Hour; 

 to use a range of resources for teaching reading, writing, speaking and listening, including 
good quality fiction, non-fiction, poetry and texts drawn from different cultural traditions and 
ICT sources. 

 
Areas for Discussion on the Teaching of English 
 
Language teaching is central to nearly all learning in school and trainees need fully to 
understand this. Teachersô implicit knowledge of the four language modes of speaking, 
listening, writing and reading needs to be made explicit to trainees as they observe or teach in 
the classroom.  In any curriculum area they are likely to be using one or more of the modes at 
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any one time.  It is important that all partners in ITT make trainees aware of these in the build 
up to their block school experience.  Trainees themselves should be expected to make this 
level of teaching and learning explicit whenever they plan work for the pupils. 
 
 
Literacy Hour/ English Teaching 
Trainees, all of whom have been given an understanding of the rationale for, and knowledge of 
how to teach the Literacy Hour within the new electronic framework for primary literacy, will 
need to be made aware of school planning as it relates to their class.  It is very important that 
they both observe and teach all aspects of the Hour whilst in school. The sharing of whole 
school policies relating to any aspect of English teaching would also be useful to them. 
 

 
 
Checklist of Issues for Discussion 
 
General Issues 
 

 How reading/ phonics is taught both within and outside the Literacy Hour, including 
whole-group and individual teaching. 

 How teachers work from, and with, commercial schemes and other published 
materials. 

 The range of teaching methods used for teaching reading including teacher 
modelling. 

 How teachers differentiate provision for the different levels of attainment in a class. 

 How reading across the curriculum is covered in the classroom. 

 The range of ICT materials and resources which can be used for teaching aspects of 
reading (including tape recorders, computers, television, radio and videos). 

 How parents are involved in home school reading and language development 
schemes. 

 The use of other volunteer helpers in listening to reading in school. 

 How teachers give feedback to pupils orally or in writing (including any formal or 
informal marking policies). 

 How teachers assess, record and report their pupilsô progress in reading, writing, 
speaking and listening. 

 
 
The trainees have been familiarised with these issues, but, as we all know, there are no óquick 
fixô answers, so please continue to discuss them whenever you are able.  In addition to these 
general issues, your trainee may have some personal targets for development in English, which 
he or she will want to discuss with you. 
 
 
Specific Issues 
 

Reading 
 

 What is the teacher actually doing when s/he shares a book with the class, groups or 
an individual pupil? 

 How are phonics skills taught? 

 How does the teacher assess pupilsô reading in terms of their understanding of the 
text; key skills learning, phonics and phonemic awareness in particular; reading 
across a range of genre and registers; the ability to infer and deduce? 

 How does the teacher use assessment to assist in the drawing up of individual 
reading programmes for the pupils and for guided groups during the Literacy Hour? 
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 How are parents informed about, and encouraged to be involved, in their pupilôs 
reading development? 

 How do teachers ensure that pupils select texts which challenge them at an 
instructional rather than at a frustration level? 

 How are óLiteracy Hourô approaches, with teaching at whole class or group level 
reviewed? 

 How (and when) is reading taught via other subjects of the National Curriculum? 

 
 

Writing 
 

 What consideration is given to the range, purpose and styles which pupils 
encounter? 

 How are writing processes modelled? 

 How are pupils taught to plan, draft and edit their work? 

 How do word processing packages assist this process? 

 How does óeditingô relate to the teaching of grammar, punctuation and spelling? 

 How is handwriting taught? 

 How do teachers assess pupilsô writing and how do they use these assessments to 
draw up individual programmes of work for them? 

 How do teachers create meaningful and varied contexts for writing? 

 When is whole class teaching - as in the óLiteracy Hourô - guided group or individual 
teaching used in the teaching of writing? 

 How (and when) is writing taught via other subjects of the National Curriculum? 

 How is scaffolding provided so that pupils can gain confidence in using literacy 
genres? 

 

Speaking and Listening 
 

 Is teacher questioning in a discursive manner being used to support the Literacy 
Hour? 

 How are pupils given opportunities to learn through talk e.g. through purposeful 
discussion, problem solving activities and investigative tasks across the curriculum? 

 How does such talk help to clarify thinking? 

 How are pupils with EAL encouraged to participate in lessons? 

 How are pupils given opportunities to learn about talk e.g. through the study and 
sharing of language variety; language and society; language acquisition; the history 
of languages; language as a system? 

 How are pupils assessed in speaking and listening? 

 How do teachers use talk to assess knowledge and understanding across the 
curriculum? 

 How is story telling used to develop pupilsô speaking and listening skills? 

 How are drama techniques used to develop pupilsô speaking and listening skills? 
(Trainees engage in 2 drama workshops at University to support this strand of the 
Primary Framework for Literacy) 

 Is teaching within the Literacy Hour interactive, well-paced and based on clear and 
challenging learning intentions? 
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Mathematics 

 
 
 
 
 
 
A Model for the Teaching of Primary Mathematics 
 
The competent teacher: 
 

 has personal knowledge, understanding and skill in mathematics; 

 has a clear view of the requirements of the National Curriculum and the Primary National 
Strategy; 

 is aware of contexts, teaching techniques and organisational structures for different learning 
goals; 

 knows and can use resources such as mathematics schemes, textbooks, materials, 
apparatus and ICT to support and enhance learning; 

 can devise high quality mathematical learning experiences for pupils; 

 has a variety of strategies for monitoring and assessing pupilsô progress on mathematics; 

 can, in her or his contact with pupils: 
 - teach whole classes in an interactive way 
 - set expectations at an appropriate level 
 - ask appropriate questions and give constructive feedback to pupils 
 - identify and respond appropriately to individual differences between pupils 
 - maintain interest and motivation; 

 has developed a personal style which includes a continuing exploration of the ways in 
which pupils learn mathematics effectively; 

 has a variety of strategies for monitoring, assessing, recording and reporting pupilsô 
progress in mathematics. 

 
Teaching Opportunities for Trainees 
Within the frameworks of the schoolôs Mathematics policy and Scheme of Work and the class 
teacherôs planning, trainees need the following opportunities to develop their mathematics 
teaching: 

 to teach number and arithmetic, including mental, oral and written arithmetic as appropriate; 

 to teach using the models for mathematics teaching developed by the Primary National 
Strategy; 

 to teach areas of mathematics identified in the teacherôs planning; 

 to teach mathematics to the whole class, groups and individuals; 

 to develop their experience of different aspects of mathematics teaching, including 
exposition, demonstration, questioning, practical work, problem solving and investigating; 

 to use a variety of different teaching methods and mathematical resources, including 
structured apparatus (such as Dienes blocks), calculators and computers and mathematical 
schemes. 

 

Areas for Discussion in the Teaching of Mathematics 
Trainees often find the following general issues challenging in mathematics teaching.  Including 
such issues in your discussions of planning, teaching and assessing will help to clarify your 
traineeôs ideas.  Specific discussion on issues about teaching of number and arithmetic will be 
invaluable. 
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Checklist of General issues for Discussion: 

 how teachers work from and with commercial schemes and published materials, 
particularly the Primary National Strategy documentation; 

 how teachers differentiate provision for the different levels of attainment in the class; 

 how Using and Applying mathematics is covered; 

 the range of materials and resources which can be used to teach mathematics 
effectively (including calculators and computers); 

 how classes are organised for teaching mathematics; 

 the range of teaching methods used in mathematics; 

 how teachers, assess, record and report their pupilsô progress in mathematics; 

 how teachersô planning at different levels balances different parts of the mathematics 
National Curriculum and the Primary National Strategy. 

 

Checklist of Specific Issues about Number and Arithmetic 
 

 how the Primary National Strategy develops numeracy; 

 the school policies on the teaching of number and arithmetic (with particular 
emphasis on written and mental arithmetic); 

 your planning for number and arithmetic; 

 your teaching methods for number and arithmetic and the resources you use; 

 how you permeate the teaching of number and arithmetic into other curriculum areas; 

 the differentiation strategies you use in the teaching of number; 

 how you make assessments of the pupilsô number and arithmetic work; 

 how you feed back to pupils on their number and arithmetic work, including any error 
analysis technique you use for written arithmetic. 

 

 

Guidance on Observing Traineesô Teaching of the Numeracy Hour 

 
Please use the questions below to guide your observations of the traineesô teaching and your 
judgements of the effectiveness of that teaching. 
 

In general: 

 Are the expectations of the pupilsô learning appropriately high? 

 Are the pupils informed of the learning outcomes of the lesson in an appropriate way? 

 Is the lesson well structured, with a suitable pace?  Does it follow the structure 
recommended by the Primary National Strategy? 

 Where appropriate, are resources (including ICT) used to develop pupilsô learning? 

 Is mathematical vocabulary appropriate to the pupilsô ages and developed and used 
correctly? 

 Are there a variety of learning opportunities? For example, are pupils expected to explain, 
discuss, demonstrate, practice, solve problems, watch, listen and do practical work? 

 Are support staff deployed well? 

 Are the learning needs of all pupils taken into account? 

 Do pupils attain at an appropriately high level? 

 Are pupilsô attitudes towards learning mathematics positive? For example, do they listen 
attentively, participate confidently, persevere, concentrate and work independently without 
direction or supervision? 

 

The Mental Mathematics Introduction: 

 Is there a good interaction between pupils and the trainee? 

 Is the pace of the lesson good? 

 Are pupils given varied opportunities to engage in mental and oral mathematics? 
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 Does the whole-class work aim to involve all pupils? 
 

 
The Main Activity: 

 Is the activity or are activities explained well to pupils? 

 Is differentiation appropriate and manageable, with differentiated group activities linked to 
no more than three and linked to a common theme? 

 Is the class or are resources organised so that the trainee can work with a group without 
interruption? 

 Does the activity involve the pupils in an appropriate level of mathematical thinking, 
practising and doing? 

 

 
The Plenary: 

 Is the plenary purposeful? 

 Does the trainee praise work of merit and achievement? 

 Are key aspects of the lesson clarified and discussed in relation to learning outcomes? 

 
 

Science 
 
A Model for the Teaching of Primary Science 
 
The competent teacher: 
 

 has personal knowledge, understanding and skill in science; 

 can clearly communicate science learning goals to pupils; 

 has a clear view of the requirements of the National Curriculum; 

 is aware of the contexts, teaching techniques and organisational structures for different 
learning goals; 

 draws on a wide range of teaching strategies to support learning in science; 

 knows and can use resources such as science schemes, textbooks, materials, apparatus 
and information technology to support and enhance learning; 

 can devise high quality scientific learning experiences for pupils; 

 has a variety of strategies for monitoring and assessing pupilsô progress in science; 

 is aware of common alternative frameworks pupils hold about science concepts; 

 can, in her or his contact with pupils: 
 - set expectations at an appropriate level 
 - ask appropriate questions and give constructive feedback to pupils 
 - identify and respond appropriately to individual differences between pupils 
 - maintain interest and motivation; 

 has developed a personal style which includes a continuing exploration of the ways in 
which pupils learn science effectively; 

 has a variety of strategies for monitoring, assessing, recording and reporting pupilsô 
progress in science. 

 

Teaching Opportunities for Trainees 
 
Within the framework of the schoolôs Science Policy and Scheme of Work and the class 
teacherôs planning, trainees need the following opportunities to develop their science teaching: 

 to teach investigative and illustrative science as appropriate; 

 to explore pupilsô alternative frameworks in science; 

 to teach any other areas of science identified in the teacherôs planning; 

 to teach science to the whole class, groups of individuals; 


