The following gives six examples of correct and wrong ways to paraphrase material when including it in your own work. Examples 1, 2, 4 & 5 are fairly general, whilst 3 & 6 are more mathematical.

_____________________________________________________________________

Example 1

Original passage

There are three different forms of assessments that can be used, these are: Summative, Formative and Diagnostic.

A summative assessment is a test that will contribute to formal qualifications i.e. the test mark will contribute to a final grade. 

A formative assessment is a test that promotes learning but the marks are not used for grading i.e. mid-semester tests that help students review course material. 

Diagnostic tests are similar to formative tests as the marks are not used as part of the final grading, but these tests are usually used to identify what skills students have before or during a course. 

Both formative and diagnostic assessments supply feedback to the student. The main objective is that once these tests have been completed remedial action should be taken. Extra work in particularly weak topic areas should be given so that students can fill in their skills gap.  

Paraphrase

Assessment can be summative (marks count towards the grade), formative (to promote learning) or diagnostic (to identify students’ skills). An essential part of the last two is feedback to the student, followed by remedial action.

Explanation

This is acceptable since the concepts used are well known so no citation is needed.

_____________________________________________________________________

Example 2

Original passage

While taking the national picture into consideration, the literature review seeks to concentrate on the practical ramifications of CAA implementation on an institutional level. It stresses the importance of ensuring that CAA is both appropriate to the learning context and meets its intended learning outcomes and pedagogic intentions. The following points are identified as common problems of CAA implementation:

· Not assessing the knowledge and skill areas related to the objectives.

· Only assessing knowledge and skills that are easy to assess.

· Not identifying hierarchies of objectives and, therefore, over assessing.

· Allowing assessment methods to dictate the objectives and the content.

Paraphrase

Freehold and Hanson (2000) also state the importance of ensuring that CAA is both “appropriate to the learning context” and “meets its intended learning outcomes and pedagogic intentions”. Problems arise from not linking assessment to the intended objectives, but rather assessing only knowledge and skills that are easily implemented in CAA, over-assessing or even allowing the assessment method to dictate the course objectives.

Freehold M. and Hanson J. (2000) “Computer Aided Assessment literature review”

http://www.shu.ac.uk/services/lti/resources/pdfs/CAA.pdf
Explanation

This is acceptable since the stated findings are not well known but have been properly cited. In fact the reference is doubly needed since phrases are directly quoted from the original. 

_____________________________________________________________________

Example 3 – original in stated textbooks.

Paraphrase

2.1 The boundary-value problem for infinite depth
Consider a fluid of infinite depth, 

. Let the surface elevation above the undisturbed position z = 0 be denoted by 

. The free surface is therefore given by 

.

Following Newman (1977) or Paterson (1992), we assume that the fluid is incompressible, inviscid and that the motion is irrotational. Irrotationality implies










(2.1.1)

and incompressibility implies
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(2.1.2)

where the function 

 is the called the velocity potential.

We are required to solve Laplace’s equation 
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It is also assumed that the velocity tends to zero as 

, that is




.





(2.1.3)

To solve for 

 we require two further boundary conditions;  these are the kinematic condition and the dynamic condition. These have to be applied on the free surface 

.

Newman J.N. (1977) “Marine hydrodynamics” M.I.T. Press

Paterson A. R. (1992) “A first course in fluid dynamics” C.U.P.

Explanation

This is acceptable since the stated results are standard but may not be well known in this context and for the anticipated readership, so the references are needed. On the other hand, anyone reading this could be expected to know the vector calculus notation, Laplace’s equation and the hidden steps in equations 2.1.1 and 2.1.2; hence no reference to standard level 2 undergraduate texts is needed. 

_____________________________________________________________________

Example 4

The wrong way to paraphrase #1

Original passage: The two-dimensional interaction of solid bodies with the free surface is of major importance in many engineering contexts, especially in ocean and coastal engineering, since it usually represents worst-case design loading. The physical and mathematical modelling of the situation is complex, involving body elasticity, air and air/water mixture compressibility effects, at least in the early stages of impact, and viscous effects causing vortex shedding in the later stages. Moreover, the energy in the fluid, expressed in terms of the added mass, is strongly dependent on the cylinder’s proximity to the fluid boundary, see Bassett (1888) and Greenhow and Li (1987). This gives rise to inviscid forces which are proportional to the body velocity squared, making it difficult, or impossible, to separate viscous loading, which requires Reynold’s scaling, from the inviscid loading, which requires Froude scaling.

Paraphrase: The interaction of bodies and extreme waves is of considerable engineering importance but is complicated by elasticity, compressibility and vorticity. Experimental results are difficult to scale and interpret since inviscid and viscous effects both contribute to nonlinear loading.

Explanation: This paraphrase is an accurate summary, but is plagiarized since it contains no citation.

_____________________________________________________________________

Example 5

The wrong way to paraphrase #2

Original passage:  A 4-year total of about 1000 answer files (not students – see below) from the diagnostic tests are split into 3 groups (poor, average and strong): this provides a mechanism for seeing the absolute and relative difficulty of each tested skill according to the group. This follows the idea of Cox (2000), but from actual data rather than inference from previous qualification. Importantly it informs the sequence of any remedial programme (bridging classes or reference to books or other CAL packages). For example, one could set a threshold criteria/teaching strategy for each cohort; 30% for poor students who should attend bridging classes, 50% for average students who should learn with the help of regular lectures and/or previous mathematics notes (revise their A-levels) and 80% for good students who should learn whatever skills they have not fully mastered independently, perhaps reporting back to their personal tutors. This then adds value to all students, promotes confidence for the average students and underpins mastery for the good students.

Paraphrase: A 4-year total of about 1000 answer files are split into poor, average and strong groups providing a mechanism for seeing the absolute and relative difficulty of each tested skill according to the group, following Cox’s (2000) ideas but based on actual data rather than inference from previous qualification. Threshold criteria/teaching strategy can be set for each cohort, which adds value to all students, promotes confidence for average students and underpins mastery for the good students.

Source: Greenhow, M (2002) “Answer files – what more do they reveal?” CAA Series, Jan 2002, http://ltsn.mathstore.ac.uk/articles/maths-caa-series/jan2002/index.shtml
Explanation: This is plagiarism since it is not a paraphrase but rather selected verbatim quotes from the original (which has been correctly cited).

_____________________________________________________________________

Example 6
The right way to paraphrase

Original passage:  The integral equations for the unknown part of 

 are solved in the physical plane by using the collocation method and the integrals are evaluated assuming a linear variation between the collocation points. This results in an N*N matrix equation AX=B for the unknown part X of 

 at each of the N collocation points. The elements of the N*N matrix A consist of logarithmic terms, requiring typically 40% of the calculation time for their evaluation. However, the matrix is also used at each time step for the calculation of the unknown part of D

/Dt, and could also be used for the calculation of higher derivatives of 

, as in the Dold and Peregrine (1986) method. For surface-piercing bodies this is unlikely to be an advantage since the number of collocation points, and hence equations, changes continuously as the body becomes more or less submerged. This also means that iterative schemes for solving the matrix equation are difficult to program, and we use direct Gaussian elimination at each time-step. Another possible refinement used by other authors is to map C in the fluid domain to a closed contour in a mapped plane, thereby avoiding the need to place collocation points down the vertical boundaries (which must be periodic); this does not seem feasible for the general contour geometries needed here.

Paraphrase: Integral equations for the unknown part of the complex potential and its time derivative are solved by collocation. As the body submerges, the size of the resulting matrix equation changes, precluding iterative schemes, so Gaussian elimination at each time-step is used. The complex geometry also precludes conformal mapping techniques.

Source: Greenhow, M & S Moyo (2002) “Water entry and exit of horizontal circular cylinders” Phil Trans Roy Soc Lond A355, Jan 1997, pp 551-563.

Explanation: This is concise summary and the original has been correctly cited.

_____________________________________________________________________
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