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Mentor survey end of Placement 1

Strengths: Areas to be developed:

« 100% agree or strongly agree that the . - : :
BST understood course expectations for Limited time to engage with the large
the placement. amount of content for the NASBTT

modules.
« 86% agree or strongly agree that the

mentor development provided the «  Recognition by schools for time required
required knowledge of BUL processes to for mentorin
be able to support the BST. 9

« 86% agree or strongly agree that the
mentor development provided the
required knowledge of the subject
curriculum and curriculum components to
be able to support the BST.

« 86% agree or strongly agree that they had
all the information needed to support
BSTs during ITAP weeks.

* 100% agree or strongly agree that they
were able to navigate Pebblepad and the
Partnership Handbook.

«  57% engaged with the NASBTT MD
modules.

« Good liaison with BUL tutors, initial
meetings and comms via emails were
helpful

Brunel University London
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ITE Partnership Mentor Curriculum 2024-25

ba‘tes Dates Professional Learning module: Notes
Placement 2 ITE Partnership Curriculum
wyib 10.2.25 For new mentors 17.3.25 (P2) For new mentors Self-evaluation against the LT visits: 3 hours across
(P2) Unit 1: Mentoring within our ITE Unit 3: An understanding of the Mentor Standards placement 2.
Partnership Curriculum Components and how _ New mentors
Online asynchronous to support your Student Teacher | A selection of self-study Units 1 and 2.4 h
] Online asynchronous modules from the NASBTT fits L and = & nours
2 hours equivalent 2 hours equivalent mentor development modules
q P " | Units 3 and 4: 4 hours
Monday 24.2.25 | For new mentors and those who | Dates TBC to Unit 4: A deeper understanding of | Completed through the year 9 hours of the mentoring
(P2) were in role for placement 1 take place the Curriculum Components whilst the mentor is in role. skills module can be
Unit 5: Mentoring procedures during w/b 24.3 through a phase and subject lens completed to give an
and practices for Phases 3 and 4 and 31.3 Online overall E_D_hours' Fthe
2 hours equivalent synchronous/asynchronous mentor is in role for
_ d 2 hours equivalent placement two only.
Online synchronous Sessions completed with
other providers may also
be recognised and hours

Red module is no longer
compulsory — please
advise if you would like to

complete these modules
4

accounted for
accordingly.

For those who
mentored in placement
1

Unit 5: 2 hours

Unit 3: 2 howrs (focus on
ITAPs 3 and 4)

A number of modules in
the mentoring skills
strand can be chosen to
make 20 hours overall
across both placements.

Brunel University London




The ITE Partnership Curriculum I‘s“

Professional behaviours Adaptive teaching
and responsibilities and inclusion

\ ©
Subject, pedagogical 2:;?;{1:“'[

and curricular
knowledge

Managing behaviour

How pupils and the environment

[@aph; for learning
Planning for Pupil health
learnin, i
g CREATIVITY, COLLABORATION, and wellbeing
CRITICAL THINKING, CARE
CORE CONTENT EARLY CAREER
FRAMEWORK FRAMEWORK
LOCAL/NATIONAL TEACHERS'
Brunel CONTEXT STANDARDS
y GRADUATE
London ATTRIBUTES BATH SPA TEACHER RESEARCH/EXPERTISE

(BST)

Brunel University London




What’s the same, what’s different? lgs“

The same Different

» Lesson Dialogue Records (LDRS) « Phases 1, 2 — Placement 1
 BUL Lesson plan templates  Phases 3, 4 — Placement 2

» Support and Intervention process * Progress review points in place of

Interim and end of phase.
« WPLR

« Addition of Intensive Training and
Practice weeks (x4)

 Lead Mentor role has been introduced

Brunel
University
London
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Weekly Professional Learning Record

Next week's professional learning foci

Please indicate the professional learning foci arising from this week’s professional learning and strategies for achieving them;
include references to subject specific pedagogies, where appropriate. BST to complete with mentor support.

What is my intended learning? (I will
better understand.../ learn how.... / be
more confident with..../ refine....)

Actions - What needs to be done to
support my learning? (I will read...
/observe... /teach... /discuss...)

Success criteria - What will have changed
as a result of my learning? (For you? For
the pupils?)

Please upload the 'Support and Intervention' document here if applicable.

Brunel University London




Professional Learning Action Plan (PLAP)

BSTs have already completed this in preparation for placement 2

What areas do you want to prioritise in
placement 2?

Actions - What needs to be done to
support my learning? (Including any
support you will need)

Success criteria - What will the outcome
be?

1. To strengthen my application of the
school’s behaviour policy.

1. 1 will have to read through the
behaviour policy prior to placement.
During my non-teaching days, | will
observe how my mentor rewards and
sanctions behaviour.

1. As a result, | will be able to manage
behaviour more confidently. | will also
know how to follow the correct steps
to respond to behaviour
appropriately. Mishehaviour will be
low if | know how to allocate warnings
in the correct way.

2. To improve my modelling skills.

3. To showcase adaptive teaching in
all lessons.

Brunel University London

2. | will observe how my mentor models
to Year 1 pupils, as this may be different
to what | have seen in Placement 1 in

Year 4. | will need to ask questions to my

2. 1 will improve how to model to a KS1
class. I will be able to set expectations to
pupils on how a task should be
completed. Modelling can create space




General Professional Education

Core
Companent foci

Brunel

London

University

LSV

GPE 27 (p) / GPE 24 (s): Pupil progress and data

Week 20 | Assessment of
pupils
w/b 3
Feb

The full document is
appendix 5 in

Partnership Handbook

To gain and understanding of recent reforms in
assessment and their implications for you as a
classroom teacher

To review what data is used by schools

Learn that effective assessment is critical to
teaching because it provides teachers with
information about pupils’ understanding and needs
Learn that over time, feedback should support
pupils to monitor and regulate their own learning

[4.1,5.1,5.2,6.1,6.4,6.6, 6.7]

GPE 28 (p) / GPE 25

(s): applying for first posts

GPE 26 (s): mental health and wellbeing: three skills

for teachers

Equip learners with some practical strategies for
weaving mental health into the curriculum.

Help learners guide young people around
technology so that pupils can eventually practise
self-regulation.

Teach learners the principles of structural
wellbeing in schools and how they can lead by
example in this regard.

[7.3,8.7]

GPE 27 (s): reaching further into the science of
learning

[2.3,2.4,2.5,2.6,2.7,2.8]

To gain a more complex understanding of memory
by exploring schemata, the visual argument and the
role of myelin.

To become familiar with approaches like dual
coding, the double memory trace and embodied
cognition, to help pupils learn more and remember
more.

Subject,
pedagogical
and curricular
knowledge

Assessment of
pupils

Brunel University London
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Professional Learning Activities (PLAS)

Primary and secondary have a PLA handbook for each
phase of the programme; activities and readings are
related to the weekly focus area(s).

There are also a set of ‘optional’ activities aimed to enrich
the BST experience and a set of ‘Familiarisation activities
and Prompts’ for secondary mentors and BSTs.

Brunel University London
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Primary examples

24™ February- 28™ February

v

% | Brunel

Universit
London

.. Curriculum
Activity Where? component
Identify with the mentor an opportunity to plan,
teach and assess a whole class sequence of 1,2,3,4,5,6,
lessons in science and complete this by the , 8
end of phase 3
Identify with the mentor an opportunity to be
observed teaching science with a focus on 1,2,3,4,5,6,
sclence teaching and learning by the end of , 8
phase 3
Take increasing responsibility for promoting
and managing positive behaviour at all times

Template on
Begin to monitor pupil progress by completing Brightspace
the whole class tracking record 1,6
Upload to
OneDrive
Meet and discuss with SENCo specific needs
of the children in your class and aspects of OneDrive 1,3,5,6, ,8

their roles and responsibilities

Fihanmen smla; acmdd famalh ccsadnsandin A oe s b i

Brunel University London
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PLAs — secondary examples

Curriculum
Component

Familiarisation activities/discussion points

Brunel
University
London

ECU

Professional
Behaviours &
Responsibilities

Welcome/Admin/Email/School systems

Review school safeguarding policy and meet the DSL.

Review child protection policy, Keeping Children Safe in Education and staff
code of conduct

Guided Tour - navigation round the school

School systems, the school day

Introduction to key personnel/SLT

Introduction to faculty

Share the BSTs timetable and any wider school role expectations

Curriculum Component Focus: Subject, Pedagogical and Curricular Knowledge and How Pupils

Learn

Observation and discussion prompts

BST and Mentor:

BST and Training Coordinator:

Subject, pedagogical &
curricular knowledge

Share long term and medium-term planning for the curriculum in the subject
including the scheme of work and resources.

Arrange observations across the department to see the scheme of work and
school approaches ‘in action” and where possible to meet timetabled
classes.

Introduction to the subject curriculum and skills, knowledge and concepts of
the curriculum objectives and intended outcomes for each Key Stage

How Pupils Learn

Ensure your BST has access to pupils’ prior assessment data
Share any school policies/procedures around strategies to support pupils
learning e.g. retrieval practice — ensure BSTs can observe this in ‘action’

Planning for Learning

Discuss scheme of work and department systems for planning lessons -
ensure BSTs can observe this in ‘action’
Signpost your BST to the scheme of work and school resources.

Discuss the lesson planning template and expectations for the BST
sharing their lesson plan

Adaptive Teaching &
Inclusion

Ensure the BST can access and interpret data on pupils including those with
SEND
Meeting with SENCO/ DSL

How have you contributed to the
department's curriculum? Plan a series of
lessons that demonstrates your passion
for the subject.

Discuss how you can take appropriate
risks and experiment with a range of
pedagogical approaches over the final
phase of training.

Share your conclusions about what pupils
have learnt by looking at patterns of
performance in assessment data.

Focus your observations of expert
colleagues on communication skills and
the ability to promote oracy in your
subject.

What has been the BSTs’ most successful
lesson(s) to date? How has their pedagogical
knowledge developed over the year and how

does this inform their planning?

Discuss the subject associations BSTs have
worked with? What have they learned from the
professional development they have engaged in
and how has this informed their planning and
teaching.

What have B5Ts learnt from their observations
focussed on communication skills and oracy.
What will BSTs embed in their practice?

Share experiences of working with Post 16
pupils. If the school does not have a sixth form
can BSTs be connected with a local sixth form or

college to observe and support?

Suggested readings

Assessment of Pupils

Introduction to the school and department assessment policy
Support with using school data to plan lessons and interventions

Managing behaviour &|  Introduction to behaviour policy - ensure BSTS can observe this in ‘action’
the environment for | Opportunity to discuss initial observations of lessons
learning
Pupils' Health & Introduction to the form tutor system
Wellbeing Role of tutor and ways of leading a tutor group

Brunel University London

Activity 1: Choose to read — chapter 2 and 7; 3 and 7 or 4 and 7 of the ebook Pritchard, A.
(2007) Ways of Learning: Learning Theories for the Classroom (4th ed). London: Routledge

Activity 2: Memory is key to learning: read these articles to explore how to avoid
overloading working memory and strategies to help pupils commit learning to long term
memory. Make a list to help you when planning lessons: how can you break complicated
learning into small manageable steps and how can you plan repetitive practice in a variety

of ways to sustain pupil engagement?




Brunel
University
London

Progress across the ITE Partnership Curriculum: tracking progress

Professional behaviours Adaptive teaching
and responsibilities and inclusion

\

Assessment
of pupils

Subject, pedagogical
and curricular
knowledge

Managing behaviour
and the environment

How pupils for learning
learn
Planning for Pupil health
learning and wellbeing

CREATIVITY, COLLABORATION,
CRITICAL THINKING, CARE

Brunel University London

LS

Progress is tracked against the
eight curriculum components at
end of phase 3.

Primary - tracking progress
reflects in each of these
separately (Appendix 3 of PH)

Secondary - "Clustered’ into four
areas (Appendix 4 of PH)

For primary and secondary, the
Teachers' Standards are used for
final assessment

Pebblepad: Tracking Progress
pages
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Progress across the ITE Partnership Curriculum: tracking progress

Primary Phase 3

ITE Curriculum Component Through clear, consistent and effective mentoring, during this phase of the curriculum BSTs should:

* Demonstrate understanding of how sequences of lessons should be adapted and tailored in response to
children’s needs by consistently using formative assessment of children’s prior knowledge and current learning
needs, adequately challenging children’s capabilities or understanding.

e Become critically conversant with the strengths and limitations of resources, selecting from a range of resources
available to teachers and recognise the appropriateness of these to the learning needs of the children.

e Demonstrate in practice the range of factors that inform planning including national curriculum expectations
across the key stage, drawing upon children’s working memory and long-term memory regularly, and acting on
received feedback and advice from other colleagues.

¢ With increasing independence, draw on their knowledge of various approaches to plan engaging lessons for
children, building upon prior learning so they become successful creative learners. Recognise the potential long-
term positive effect this can have on children, particularly those from disadvantaged backgrounds.

® In advance of teaching, identify possible misconceptions and use planning and formative assessment strategies to
address these within lessons.

® Increasingly provide good models in order to provide explanations and scaffolds for pupils, making abstract ideas
more concrete and accessible to pupils.

e Independently engage with and include teaching assistants in the preparation and planning of lessons.

e With increasing independence, be able to balance exposition (teacher talk), repetition, practice of critical skills
and knowledge within a lesson, using available time effectively.

e (ain confidence to respond to children’s needs and adapt aspects of the lesson appropriately whilst teaching.

s Become increasingly confident in providing high quality home learning which is relevant to main class teaching.

e With increased independence, learn when to gradually remove scaffolding. Understand the importance of
providing sufficient opportunity for pupils to consolidate and practise applying new knowledge and skills.

Brunel University London




Progress across the ITE Partnership Curriculum: tracking progress

Secondary Phases 3 and 4

BSU

Cluster C: Planning for learning, Assessment of pupils

Phase 3: I have

Developed appropriate sequences of learning over the short and medium term

Made effective use of lesson time to develop pupils’ subject knowledge

Scaffolded self-assessment by sharing model work with pupils highlighting key details
Worked with colleagues to identify efficient approaches to assessment so that it does not
have a disproportionate effect on workload

Used motivational feedback to encourage pupils to make progress in my subject area,
ensuring they have time to act on feedback

Extended understanding of summative assessment frameworks in my subject area across
the key stages

Demonstrated sufficient skill to move away from planning templates, and use instead
other systems for planning

Cluster C: Planning for learning, Assessment of pupils

Phase 4: I have

Contributed to the design and provision of an engaging curriculum within my subject area
Developed innovative strategies (including ICT) to promote pupils’ learning, taking risks
when planning and reflecting accordingly

Regularly used high quality feedback - both verbal and written - to help support pupils to
monitor and regulate their own learning

Drawn conclusions about what pupils have learnt looking at patterns of performance over
a number of summative assessments

Critically reflected on pre-existing resources, adapting them for my own groups

Taken full accountability for pupils’ progress and outcomes over time

Brunel University London
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Intensive Training and Practice (ITAPS) & | Egn"deéﬁ'ty‘ BSU
ITAP 1 ITAP 2 ITAP 3 ITAP 4
w/b 30/09/24 w/b 18/11/24 w/b 03/03/25 w/b 28/04/25
Positive Classroom How pupils learn Adaptive teaching Inspiring Learning

Environments

Each week will be a blend of university and school-based learning. A set structure has been developed which will consist:

« expert theoretical and practical input by university tutor(s) and expert colleagues with critical analysis of theory and
literature;

» focused observation and deconstruction of teaching;
« critical analysis of observed teaching with a focus on identifying the links between theory and practice;

 deliberate peer-to-peer practice by BSTs with focused feedback from peers and expert colleagues;

« preparation and practice delivery of the identified focus, with expert feedback and opportunities to repeat and improve.

Tuesday Wednesday Thursday
INTRODUCE ANALYSE PREPARE ENACT

............................................................................................................................................

Learning about e theory Using representations to Using approximations to doees’ growing
of teaching 3 earning. analyse expert teaching. practice and get feedback.

Classroom artefacts Role plays Co-planning

Assigned

Interviews Expert modelling Digital approximations Lesson study Portfolios

Framework informed by: Grossman, P. (2018) (ed.). Teaching Core Practices in Teacher Education.
& TeachingWorks (2022). Teacher Education Pedagogies. University of Michigan. [URL]




Weekly overview

Session 1 Session 2 Session 3 Session 4
0530-1100 1100-1400 (including lunch break) 1400-1500 1500-1630
Mon University session Set tasks supporting engagement with literature Peer-to-peer discussion University session and time
Uni - On facilitated by course subject for critical analysis of learning
Campus tutors exploring outcomes from |reflection task 1.
set tasks
1500-1630 Protected time
Tue BSTs observe a range of expert colleagues’ practice of the ITAP week focus. Critical analysis of learning
School Focused observation and deconstruction of teaching: observing expert colleague (e.g. mentor) based on the ITAP week focus reflection task 2.
followed by professional discussion with the same expert colleague to explore their pedagogical choices.
Session 1 Session 2 Session 3 Session 4 Session 5
0930-1100 1115-1215 1215-1315 1400-1500 1500-1630
Wed University session exploring | (Peer-to-peer) collaboratively [Expert colleagues join peer Peer-to-peer teach aspects of |Finalising lesson planning
Uni - on |outcomes from observations |plan whole class session session to explore planning so | planned lesson time.
campus |and linking theory and far and discuss next steps
practice
1500-1630 Protected time
Thu Prep for taught lesson. finalising Friday's lesson plan.
School |Teach planned session, observed by mentor, followed by professional discussion with mentor.
Collaboratively plan, with mentor, another lesson drawing from lesson feedback and reflections to adapt practice based on ITAP
week focus.
1400-1500 1500-1630 Protected time
Fri Prep for taught lesson University session - next steps | Critical analysis of learning
School |Teach planned session, observed by mentor, followed by professional discussion with mentor plenary with BST speakers reflection task 3.

Focused observation

online

Brunel University London




Primary prompts

What scaffolding approach(es)
did you observe and how did
you know it was scaffolding
practice?

At what point(s) in the lesson
did it take place?

In what way did the scaffolding
make the lesson accessible for
all children? What was the
scaffold and how was it used?

How was the scaffold applied?

How did the scaffold contribute
to pupil success?

Was the scaffold removed, if
so, when, for whom and why?

Brunel University London

Secondary prompts (selection)

How is the classroom/teaching space
set out — please make a brief sketch of
the space. How does the organisation of
the space allow the teacher to adapt
their teaching.

How are pupil groups used in the
lesson? If groupings are used do these
remain the same throughout the lesson?

What language does the teacher use
that supports all pupils to access
learning?

How does the teacher present _
information? For example, is dual coding
used in the lesson?

Are all pupils given the same
resource/activity? Are pupils able to
access the resources they are given?

Was the scaffold removed, if so, when,
for whom and why?




Link tutor visits

University

,;*,’Brunel |
London

Activity and purpose

w/b 17.3.25 to w/b 21.4.25

w/b 2.6.25 to w.b.16.6.25

Brunel University London

Face to face visit to include observation of BST teaching and
shadowing of mentor during the post-observation discussion.
Quiality assurance visit to ensure judgements across the
partnership are consistent.

Discussion of Phase 3 PRP and any targets or interventions if
necessary.

Online visit to include discussion about Phase 4 PRP and targets
for ECT year.
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The Mentoring Framework

Weekly
Professional
Learning Record

1. Professional
Learning Foci

promote BST's observation

6. Dialogue to 2. Weekly
progress

The mentoring
framework

learning foci, actions

& success criteria

5. BST refines &
applies practice

‘ 3. Professional I

4, Model & discuss
strategies

Brunel University London
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The Profile of Professional Learning (PPL)

 The Profile of Professional Learning (PPL) is hosted on
Pebblepad, our e-learning platform. It is where BSTs demonstrate
evidence of learning, refining and applying the ITE Partnership
Curriculum.

By the end of the programme, the PPL will contain a personal
record of their learning and progress.

« Ensure you have full access to the PPL on PebblePad and
engage with this as the key ongoing system for monitoring,
assessing, and reviewing BST's progress.

« Contact the ITE Partnership Office: cbass-po@brunel.ac.uk if
there are problems accessing PebblePad.

Brunel University London
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Reminder: Key procedures and practices

« Weekly meeting: WPLR on PebblePad

* Observation of BST's practice: recorded on the lesson
dialogue record (LDR)

* The Progress Review — at the end of each assessment
phase.

e & | University

.. | Brunel ‘
ﬁ London

Brunel University London
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Dates and deadlines

* Placement 2 dates: 24th February 2025 - 20th June 2025

* ITAP weeks for placement 2: w/b 3rd March and w/b 28th
April 2025

* Next mentor development session: 25th March 2025

« Assignment dates: 12th or 13th May 2025 in university for
presentations

* Progress review points 25th April 2025 and 20th June 2025

 NASBTT modules — please send your full name and email
address to the Partnership Office by 28th March

« Ramadan 28th Feb — 30th March 2025

Brunel University London



Questions
Key contacts
Thank you

¢ 2| University

7 | Brunel ‘
London

ITE Partnership Office: cbass-po@brunel.ac.uk

Primary Programme Leader: Ammal Gillani
ammal.Gillani@brunel.ac.uk

Secondary Programme Leader: Ruth Aman
ruth.aman@brunel.ac.uk

Lead Mentors

Gwen Ineson gwen.ineson@brunel.ac.uk (primary)

Sunita Babbar sunita.babbar@brunel.ac.uk (secondary)

Brunel University London
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